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Refocussing the Virtues 
 

During The Lion, The Witch and The Wardrobe we focussed on six virtues; each had 

particular sub-virtues or ‘aspects’ of that virtue. In Prince Caspian, we’re taking 

each sub-virtue as being a discrete characteristic, therefore each of the 12 different 

extracts focusses on one virtue each. 

 

The habit of exercising good judgement; being able to see what is true and good 

and choosing the best course of action. 

 
 

            Without wisdom, we cannot make good decisions. 
 

 

CURIOSITY 

Part of wisdom is curiosity: the habit of being inquisitive; showing the desire to learn 

or know something. In general, it is wise to want to learn, but wisdom cautions us not 

to explore what may be bad for us (such as illegal drugs and the occult or ‘bad 

pictures’ such as pornography in magazines or on the Internet).    

 
 

Curiosity is the mark of an active mind, but curiosity about the wrong 

things can get us in trouble. 

 

 

The habit of acting selflessly for the good of another, without seeking recognition or 

reward; willingness to sacrifice for the sake of others by putting their well-being 

ahead of our own; doing good for others by being kind, caring, generous, and loyal.  

 
 

There is no greater love than to lay down one’s life for another. 

 
 

 

FORGIVENESS 

The habit of letting go of anger or resentment toward others who have caused us 

injury. Forgiving someone who has hurt you is an act of love.  

 
 

Many people find forgiveness difficult when someone has  

hurt them deeply. 

Key Changes:  
From The Lion, The Witch and the Wardrobe to Prince Caspian 

WISDOM 

LOVE 
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GRATITUDE 

The habit of feeling and expressing thanks for benefits received. 

 
 

Gratitude is love expressed.  Gratitude leads us to  

count our blessings. 

 

 

The habit of being true to ourselves and truthful with others; standing up for moral 

principles and following our conscience; not engaging in self-deception, such as 

telling ourselves that it’s OK to do something that, deep down, we know is wrong. 

 
 

If we have integrity, we don’t deceive others or ourselves. 
 

 

HUMILITY 

The habit of being aware of our strengths and shortcomings; striving to correct our 

flaws and failures; being free from pride and arrogance. Without humility, pride 

blinds us to our faults. Humility is an aspect of integrity because it means being 

honest with ourselves, and others, about our failings. 
 

Humility is not thinking less of ourselves,  

but thinking of ourselves less. 

 

 

The habit of the doing what is right and necessary in the face of difficulty; the 

mental and emotional strength, the ‘inner toughness’, to endure suffering and 

overcome adversity; exhibiting qualities such as confidence, courage, 

perseverance, and resilience when challenging circumstances demand them. 

 
 

They would need fortitude to endure the difficult journey ahead. 
 

 

HARD WORK 

The habit of working towards a wise goal with energy, commitment and persistence.  

 
 

You have to work hard to meet your goals. 
 

 

COURAGE 

The habit of overcoming fear when facing physical danger or social pressure to do 

what’s wrong.  

 
 

Moral courage—standing up for what’s right when it’s unpopular  

to do so—is rarer than bravery in battle. 

INTEGRITY 

FORTITUDE 
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The habit of self-restraint; the mastery and moderation of our desires, emotions, 

impulses, and appetites; resisting temptation; delaying gratification in order to 

achieve a higher goal. 

 
 

In the absence of self-control, our desires control us. 
 

 
 

The habit of treating everyone with equal respect and fairness; fulfilling our 

responsibilities; taking responsibility for our actions, sincerely admitting when we’ve 

done wrong, and making amends; recognising that no one—including ourselves—is 

‘above the law’.  

 
 

Justice requires us to treat everyone with respect, take responsibility  

for our actions, and recognise that no one has the right to do wrong. 
 

 

 

SELF-CONTROL  

JUSTICE 
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The Narnian Virtues Curriculum has five main objectives. Students will learn to: 

 

1. understand the virtues and vices and acquire a ‘virtues vocabulary’ for 

naming, defining, and discussing those qualities, and describe the ways in 

which different authors use language to depict such qualities in different 

literary genres. 

2. identify the virtues and vices exhibited by the characters in The Lion, the 

Witch, and the Wardrobe, and how the author has used language to illustrate 

them.  

3. empathise with the story characters—to be able to understand and describe 

and evaluate their thoughts, feelings, and moral decision-making as they 

display virtues and vices. 

4. value the virtues and appreciate the positive consequences of virtues for self 

and others, realise the negative consequences of vices, and grow in 

motivation to improve one’s efforts to exhibit the virtues and curb bad habits. 

5. apply the virtues and plan how to develop them, overcome their character 

flaws, and hold themselves accountable for doing so through self-reflection 

and communicating their plans and progress to others.  
 

 

Character education is the deliberate attempt to cultivate virtue.  

 

The ‘Narnian’ virtues, those exhibited by one or another person in the Narnia novels 

that make up the Narnian Virtues Curriculum, are: wisdom, love, integrity, self-

control, fortitude and justice.   

 

We define ‘virtues’ as good moral habits; good character consists of these  

good habits. If a person is ‘of good character’, then he or she will have  

developed a range of virtues (good habits). 

Curriculum Objectives  
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Our Character is a ‘Work in Progress’ 
 

 

To encourage students to commit to the goal of understanding and applying the 

Narnian virtues, we suggest introducing the 12-week unit by teachers saying:  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

        

 

Developing good character means trying to be the best we can be 

more of the time. We possess most virtues—whether wisdom, love, 

integrity, self-control, fortitude or justice—to a small, moderate, or 

high degree. When we practise a virtue with a high degree of 

consistency, we have established it as a fairly dependable habit, 

although it may still fail us 

in trying circumstances.  

 

As we strive to develop our character, our challenge is to make 

progress—to practise the virtues more consistently, acknowledge 

when we don’t, and keep on trying to improve. No one is perfect. We 

all make mistakes; we all often act in ways that are not our best.  

 

We’re all in this together. Teachers and parents are still developing 

their character. Our character is always a work in progress. 

Becoming a person of character is a lifelong journey for all of us. 
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Dear Young Person, 

 

We are pleased to welcome you to the Narnian Virtues Curriculum, which is 

designed to support you as you learn about good character and work on your own 

character development. It's worth asking at the outset: Why should I work hard to 

develop my own character? Why is good character so vital? Here are some answers 

to these questions: Developing good character enables you to do in life what you 

would not otherwise be able to do. Good character supports you and helps you to 

achieve well. A whole range of options open up in life if you are of good character. 

 

You are responsible for the kind of person you become. Developing good character 

is the right thing to do, even though it’s hard work. You have the ability to develop 

good character, and it is your responsibility to make the most of that ability. Good 

teachers, good parents, good books, and the Narnian Virtues Curriculum can help if 

you decide to make the most of them. No one can do it for you, and it takes 

practice. Parents and teachers can't build your character. They can teach you right 

from wrong, provide a good example, set and enforce rules, and encourage you to 

be the best person you can be. They can't build your character for you. You have to 

do that. Character-building is an ‘inside job’. It’s a personal responsibility—one that 

lasts a lifetime. Everybody's character, yours and mine, is a work in progress. It’s 

worth learning how character develops if you want to be the best you can be. A 

head teacher remembers that above the door to the main classroom building 

where he went to school as a boy, the following words were engraved: 

 

Be careful of your thoughts, 

for your thoughts become your words. 

Be careful of your words, 

for your words become your deeds. 

Be careful of your deeds, 

for your deeds become your habits. 

Be careful of your habits, 

for your habits become your character. 

Be careful of your character, 

for your character becomes your destiny. 

 

To achieve your potential, you need good character. To achieve a personal best, 

you need good character. Good character is more important than intelligence or 

IQ. You can be highly intelligent and know the right thing to do, but still not do it. 

Clever people often make poor decisions and do bad things. To serve others and to 

live our own lives well, we need to develop good character. It’s a waste not to. And 

it’s a great adventure to rise to the challenge of developing good character. We 

hope that as you participate in the Narnian Virtues Curriculum, you will embrace this 

opportunity to work on your own character development.  Go on, be the best you 

can be! 

 

     

  

Professor Mark Pike, PhD  Professor Thomas Lickona, PhD 

University of Leeds, England   State University of New York at Cortland, USA 
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There is much talk in education about children and young people ‘fulfilling their 

potential’, but this is possible only if they have developed a range of virtues that 

make up good character. A virtue is not a mere capacity, but a disposition—a 

settled habit of acting in a good way. That habit can vary in strength; however, we 

would not ordinarily be regarded as possessing a particular virtue unless we exhibit 

that quality most of the time. A virtue is a reasonably consistent behaviour pattern 

that is a distinguishing ‘mark’ of our character. People know us to be that sort of a 

person in most circumstances (‘Karen is hardworking’, ‘Ahmad is honest’, ‘Sue is 

kind’).  

 

Character education enables us to be the best we can be in every area of our lives. 

As the title of Professor Thomas Lickona’s book Character Matters (2004) suggests, 

working on our character is important.  It’s the right thing to do.  

 

Research shows that high-quality character education has many benefits, including 

fostering the good work habits that support academic attainment. (See, for 

example, Berkowitz and Bier’s monograph, ‘What Works in Character Education’, 

www.charactereandcitizenship.org, and Benninga et al., 2003). 

 

Developing good character also enables us to perform better than we otherwise 

would on a great variety of tasks in life and at school.  

 

As teachers who are character educators, we must focus on doing, not just 

understanding, if we are to help young people become the best they can be. We 

would not regard a character education curriculum to have taught kindness 

successfully if, at the curriculum’s end, students were able to define and explain 

kindness but treated each other cruelly and were not motivated to treat each other 

kindly.   

 

Good character enables a student to attain a personal best academically as well as 

in other areas of life. 

 

Character education has been demonstrated to be associated with academic 

motivation and aspirations, academic achievement, prosocial behaviour, 

bonding to school, prosocial and democratic values, conflict-resolution skills, 

moral-reasoning maturity, responsibility, respect, self-efficacy, self-control, 

self-esteem, social skills, and trust in and respect for teachers  

(Berkowitz and Bier, 2004, p. 75). 
 

 

 

 

 

 

 

 

Why Character Education?  

http://www.charactereandcitizenship.org/
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Schools teach (and students learn) good character in all sorts of ways: through their 

approach to behaviour, the academic curriculum, the human interactions that 

occur throughout the school day, and their home lives.  But within the curriculum, 

one of the best places to teach character is literature classes. Equally, to do well in 

English, students need to evaluate characters’ actions and motivations as well as 

evaluating the consequences of actions. Virtue literacy and ethical evaluation are 

essential aspects of English. 

 

C. S. Lewis, the author of The Chronicles of Narnia, was Professor of Medieval and 

Renaissance Literature at Cambridge University after many years of teaching English 

at Oxford University. He explained: 

 

 

 

 

 

 

Reading literature also helps us ‘read’ people well in life. Through literature, we can 

learn about what it means to be human.  

 

In An Experiment in Criticism, Professor Lewis reflected that:  

 

 

 

 

 

 

Through literature, we learn about the motives for action and that the ultimate 

measure of our character is not just what we do, but why we do it: 

 

 

 

 

 

 

 

 

 

In the ‘secondary world’ of the imagination, significant moral and character 

education occurs (see Pike’s Ethical English, 2015). Learning about vice and 

character flaws helps students to understand Shakespearean tragedy and other 

works of literature. Using terms such as fortitude, for instance, and understanding why 

this is not quite the same as courage, enables students to evaluate characters in a 

range of literary works.  

 

Learning about, evaluating and describing character is one of the main tasks of the 

English Literature student.  

Why Character Education  

Through English Literature? 

In reading great literature I become a 

thousand men [people] and yet remain 

myself (Lewis, 1961). 

 

Every act of justice or charity involves 

putting ourselves in the other person’s 

place (Lewis, 1961). 
 

Right actions done for the wrong reasons 

do not help to build the internal quality 

of character called a ‘virtue’, and it is this 

quality of character that really matters 

(Lewis, 1952). 
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The bestselling Narnia novels for young readers have sold over 100 million copies in 

47 languages, and recent blockbuster movies of several of the novels have been 

very popular. In 2015, The Lion, the Witch and the Wardrobe was included in Time 

magazine’s 100 best young adults’ book list, as polled by the National Centre for 

Illustrated Literature, the Young Readers Centre at the Library of Congress, and Every 

Child a Reader Foundation.  

 

Some character education curricula focus on adults who have demonstrated good 

character; many of them are even world-famous leaders. The Narnian Virtues 

curriculum is different in that the focus is not on adults of exceptional character, but 

on young people themselves who are developing good character. The young 

people who are reading the novels are reading about other young people who rise 

to challenges and difficulties and develop a range of virtues. We see Peter, Susan, 

Edmund and Lucy developing good character and we witness their failures as well 

as their successes. The Pevensies also get older from one year to the next. In fact, 

Prince Caspian takes place one year after they returned from Narnia in The Lion, the 

Witch and the Wardrobe. 

 

The activities in the Narnian Virtues 

Character Education English Curriculum 

have been designed to enable 

parents/guardians, children and 

teachers to focus on six virtues—love, 

wisdom, justice, integrity, fortitude, and 

self-control—that are central to good 

character. 

 

The land of Narnia is a world which young readers can still enter. In that world, the 

Pevensie children develop a range of virtues needed for good character. The 

Narnia novels depict virtuous actions that are admirable and have beneficial 

consequences, but also actions that are not virtuous and, in one way or another, 

have negative consequences.  

 

In our research on the Narnian Virtues curriculum (Pike, Lickona and Nesfield, 2016), 

we have found that the Narnia novels have the capacity to motivate a wide range 

of readers to make efforts to develop the will as well as the skill needed for good 

character. 

 

The Narnia novels depict virtues for everyone (Miller, 2008). The moral universe of 

Narnia is consistent with the educational and ethical philosophy that Lewis 

(1978/1943) sets out in The Abolition of Man. For more on this philosophy, see 

Chapter 1, ‘Character Education: Learning for Life’ in Mark Pike’s Mere Education: 

C.S. Lewis as Teacher for our Time: available as a free download at 

http://www.lutterworth.com/pub/mere%20education%20ch1.pdf.  

Why Character Education  

Through Narnia? 

In the UK, when the Book Trust presented 

the best 100 books for children up to 14 

years of age (split into four age 

categories), The Lion, the Witch and the 

Wardrobe was selected as one of the best 

books for 11-year-olds. 

http://www.lutterworth.com/pub/mere%20education%20ch1.pdf
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Character education is a shared responsibility.  The work of raising children to be 

good human beings starts in families and extends to all those who shape the values 

and character of the young—including educational institutions, faith communities, 

youth organisations, businesses, government, and the media.  Researchers and 

practitioners agree that at the heart of effective character education is a strong 

partnership between parents and schools (Ryan and Bohlin, 1999; Lickona, 2004; 

Arthur, 2014; Pike, Lickona, Hart, and Paul, 2017).    

 

The family is the first school of virtue. It is where we learn to receive and give love.  It 

is where we learn about commitment, sacrifice, and faith in something larger than 

ourselves. The emotional bond between parent and child deepens the impact of a 

parent’s values and example. Parents are positioned to surround a child with a 

spiritual heritage that provides a vision of life’s meaning and ultimate reasons to lead 

a good life. The family lays down the foundation on which all other formative 

institutions build.   

A large body of research underscores the importance of parents. The family is the 

cradle of learning. Children do better in school when they feel cared for at home; 

when the family environment stimulates curiosity and learning; when parents 

encourage self-discipline and perseverance; and when parents limit TV, monitor 

homework, and ensure regular school attendance (Barton and Coley, 1992).   

 

In their Journal of Moral Education research review, ‘Fostering Goodness’, Berkowitz 

and Grych (1998) identified five ‘core parenting practices’ that contribute to 

children’s social and moral development:  

 

 demandingness (high expectations and support for meeting them) 

 reasoning (helping children understand how their actions affect others) 

 nurturance (warmth and responsiveness) 

 modelling (setting a good example in the treatment of others) 

 empowerment (practices that give children a voice in, and responsibility for, 

helping to create a happy family).   

 

How parents foster the virtue of love—one of our six Narnian virtues—was the focus 

of a landmark study, The Altruistic Personality, by Samuel and Pearl Oliner. They 

interviewed 406 people who helped save Jews in Nazi-occupied Europe and 

compared them with persons in the same countries who did not get involved in 

rescue. Rescuers were much more likely to describe close family relationships in 

which parents modelled and taught caring values. Whereas non-rescuers more 

often described their parents as using physical punishment to discipline, rescuers 

remembered their parents as more often ‘explaining things’, telling them that they 

had made ‘mistakes’ or hadn’t understood the other person’s point of view.  

Rescuers’ parents were also much more likely to explicitly teach tolerance—positive 

attitudes toward different cultures and religions—and the obligation to help others 

generously, without concern for reward.   

Why Parents as well as Teachers? 

What Research Shows 
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Parents can remain formative influences through the challenging adolescent years.  

Building a Better Teenager (www.childtrends.org), drawing on hundreds of studies, 

concluded that the most academically motivated and morally responsible teens—

the ones most likely to flourish in school and the least likely to engage in anti-social or 

risky behaviours—were those who enjoyed warm and involved relationships with their 

parents and whose parents set clear expectations and monitored their activities in 

age-appropriate ways.  

 

 

Most parents want help from schools in fostering the development of good 

character in their child.  A recent study by the University of Birmingham’s Centre for 

Character and Virtues (www.jubileecentre.ac.uk) found that 87% of parents believe 

that UK schools should include a ‘focus on character development’.   

 

In their review of 33 effective character education programmes, Berkowitz and Bier 

(2005) found that 26 included parent and/or community involvement. The 2015 pilot 

test of our Narnian Virtues programme was one factor leading us to partner with 

parents in a more systematic way.  In students’ journal entries on their everyday 

character challenges, they often gave examples drawn from home life.  It became 

clear that their relationships and conflicts with siblings and parents were a key 

‘character lab’ where they could learn to apply the virtues they were studying in the 

novel.   One 12-year-old boy, for example, wrote:   

 

 

 

 

 

 

 

Strengthening the collaboration between school and home requires finding ways to 

reach and involve parents.  Our project’s strategy is to make students the bridge to 

home.  We give every student a Character Passport book with a series of curriculum-

related home activities to do with their parent(s). 

 

After the 2016 implementation of The Lion, the Witch and the Wardrobe semester of 

our three-year curriculum, we interviewed a sample of parents to determine their 

experience of the home activities (Pike et al., 2017). A dominant theme was that it 

legitimated parent-child conversations about character (‘It gave us a new reason to 

focus on this’).  For example, one mother wrote: 

 

 

 

 

 

 

Most of the interviewed parents rated the family activities as valuable and the home 

activities as having had ‘some’ or ‘much’ impact on their child. Some parents cited 

very concrete examples of positive behavioural impact.  One mother said that in the 

weeks after the ‘Turkish Delight’ family activity on self-control, their son had been 

able to ‘manage his time [on PlayStation] exceptionally well’.  

The Potential of the Home-School Partnership 

Edmund [in The Lion, the Witch and the Wardrobe] showed 

deceit by lying to his siblings; I’ve shown deceitfulness when lying 

about breaking something—I blamed it on someone else [such as 

his brother]. I wouldn’t do that again. 

It’s been a good opportunity for my daughter to reflect on 

the virtues and vices in the books and how they relate to 

her own character traits. 

http://www.childtrends.org/
http://www.jubileecentre.ac.uk/
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Put simply, the emphasis of the curriculum is for students to progress from developing 

a vocabulary around virtue to consistently applying the virtues to their lives. This is 

split into five objectives that are balanced in the curriculum: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Through this process, they will also develop the analytical and writing skills central to 

studying English Literature and Language. In particular, we believe this English 

curriculum focused on character strengthens students’: 

o Literal and inferential reading comprehension of the text 

o Critical reading of the text and how the author has achieved certain effects 

o Evaluation of the writer’s choice of vocabulary and structural features 

o Comparing texts of different genres and periods 

o Writing texts for different purposes and audiences 

o Developing speaking and listening, reading and writing skills. 

 

 

 

 

 

Pedagogy: Understanding to Application 

Understanding: Students will develop a ‘virtues vocabulary’ that enables them to 

understand, define, and effectively discuss character, the six Narnian virtues, and 

their opposing vices.   

 

Identifying: Students will be able to identify and explain an author’s choice of 

language to depict the virtues/vices of a story character; be able to cite text 

from a work that demonstrates their understanding of the virtues and vices; and 

to do this across a range of texts and other media.  

 

Empathising: Students will be able to understand the world from the characters’ 

perspectives. Drawing evidence from the text, they will be able to explain a 

character’s thinking, motivations, and emotional states and why that character 

behaved in a particular way. 

 

Valuing the virtues: Students will evaluate and appreciate the positive 

consequences of the virtues and the negative consequences of the vices in the 

narrative and in life.  As a result, they will grow in their desire to possess the 

virtues—in their motivation to practise them more consistently, to do so for virtuous 

reasons, and to work on breaking bad habits that undermine the virtues.  

 

Applying: Students will be able to draw links between the experience of the 

characters and their own lives; to create strategies for how they can emulate the 

virtues they admire in characters and avoid their vices. Students will also develop 

a variety of strategies that they and others (parents, teachers, and peers) can 

use to hold them accountable for implementing their virtue improvement plans. 

Students will be able to communicate their plans and progress in virtue 

improvement through a range of written and spoken activities.  



 

21 

 

The Curriculum’s Design 

 

The five objectives of the Narnian Virtues Curriculum have been incorporated into 

individual lessons and balanced across the curriculum. 

 

However, a curriculum comes to life in the hands of the individual teacher.  We 

respect teachers’ professional judgement and seek to capitalise on their individual 

creativity. 

 

As will become clear, a given activity will often contribute to more than one 

objective. For example, when students learn to identify and understand a virtue such 

as courage or love in the story, they may also simultaneously be empathising with 

the story character who displays that virtue, growing in their own valuing of that 

virtue, and beginning to think about how to apply that virtue in their own lives. 

 

Our curriculum design is guided in large part by a psychology of character 

advanced by a number of character education scholars (e.g. Lickona, 1991; 

Berkowitz and Grych, 1998; Ryan and Bohlin, 1999; Lickona, Pike, and Hart, 2017) and 

adopted by much of the character education field (e.g. Character Education 

Partnership, 2010).  

 

This character psychology holds that good character—and any particular 

constituent virtue—has three interrelated components: knowing, attitude (valuing) 

and behaviour. Good character involves knowing the good, desiring the good and 

doing the good: head, heart and hand.  

 

These three components of character define the broad goals of character 

education in our homes, schools, and communities—and in our Narnian Virtues 

curriculum.  We want young people to understand virtues like love, integrity and self-

control; value them (consider them important and be motivated to develop them); 

and then translate that understanding and valuing into virtuous habits in their daily 

conduct.  

 

Each of the five specific objectives of our Narnian curriculum—understanding, 

identifying, empathising, valuing the virtues, and applying the virtues—corresponds 

to one or more of the three goals of head, heart and hand.   

 

Let’s examine each of these three components of character in greater depth. 

 

 

Lickona and Davidson (2005, p. 20) argue that both ‘performance virtues’ (qualities 

such as hard work and determination that are needed for achieving goals) and 

‘moral virtues’ (qualities such as justice and caring needed for ethical behaviour) 

reside first in knowledge of the virtues and the ability to identify behavioural 

examples.   

 

A person of character is one who sees situations in a distinctive way—through an 

ethical lens. Such a person has the language and skills to recognise and grapple 

with moral situations. While some people may have the technical skills required in a 

 The Head: Ethical Awareness and Cognitive Response 
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situation—think of a competent doctor—a virtuous person would also see the 

situation as requiring an ethical response. Think of a doctor who is not only 

technically skilled in treating a medical problem but also realizes the need for a 

‘good bedside manner’ in relating to the patient as a person.  

 

Statements made by students in the Narnia project attest to the importance of 

ethical awareness:  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

In educating for character, we must train the heart as well as the mind.  The ‘heart’ is 

the essential emotional and motivational bridge between the head (ethical 

knowing) and the hand (ethical action). The heart component of character includes 

empathy, valuing (caring about the virtues), virtuous motivation and moral identity. 

o Empathy.  Empathy enables us to stand in others’ shoes, to understand and 

be sensitive to how they are thinking and feeling.  Good literature, such as the 

Narnia stories, provides many opportunities to do this.  

o Valuing the virtues.  To value something is to consider it important.  To value 

virtues is to care about them and be motivated to possess and practise them. 

If a student in our Narnian character education programme were to be able 

to define and write well about all six Narnian virtues but had the attitude, 

‘Who cares?’, there would be little likelihood of growth in that student’s 

applying the virtues to his or her personal behaviour. 

o Virtuous motivation.  In educating for virtue, we want students to do the right 

thing for the right reason. Not cheating on a test because you are scared you 

will get caught is not a virtuous act. Not cheating because you have integrity 

is. 

o Moral identity.  Our motivation to do the right thing for the right reason is 

strongest when the virtues are central to our moral identity—our sense of the 

kind of person we are. Some people can cheat and not be bothered by it, 

even if they might concede that ‘it’s wrong’.  One school’s informal study of 

why some students cheat and others don’t found that the academically 

honest students said things like, ‘I couldn’t cheat on a test—it’s not who I am’.  

A Year 6 boy in the Narnia curriculum was referring to moral identity when he 

said, ‘This project has taught us what kind of person we are’. 

 

 The Heart:  Empathy, Valuing, Virtuous Motivation, and Identity 

This project gets you thinking, like, ‘Oh, no—I’ve probably been 

doing that most of my life’, and it makes you think about how you 

can change it. (Year 6 student) 
 

I’m [now] more aware of when I’m showing fortitude and 

determination. I can use them in my life more because I know what 

they are. (Year 7 student) 
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Action is the ultimate measure of our character. The character education scholar 

David Carr (2003) has observed that a virtuous person is one who ‘respond[s] at the 

right time, to the right object, towards the right people, with the right motive, in the 

right way’ (p. 219). 

 

It’s possible to know what’s right, want to do the right thing, but still fail to do it.  A 

student might know something is wrong and be reluctant to do it, but end up 

engaging in that behaviour in order to be part of the group. A Year 7 boy in the 

Narnia project spoke of how the virtue of wisdom was helping him progress from 

caving in to peer pressure to resisting it: 

 

 

 

 

 

 

Similarly, a Year 7 girl said: 

 

 

 

 

 

 

Virtues are not mere thoughts; they are habits we develop by performing virtuous 

actions.  The more students practice doing the right thing, the easier it becomes, 

and the more such behaviours become habits—true virtues.   

 

In the Narnia curriculum, school and home are the two crucial ‘character labs’ 

where students can gain the practice required for this kind of virtue development.   

 

School: During a Narnia class, students have many opportunities to practise virtues. 

You might consider the questions below to help you reflect on how students are 

progressing. Do they:  

o Work diligently and do their best on any assigned task?   

o Collaborate responsibly when asked to work with a partner or group?   

o Listen and show understanding of what others are saying during small-group 

and whole-class discussion?   

o Demonstrate courage by expressing their view, even if it’s a minority 

perspective?  

o Treat all class members justly, with equal respect?   

o Respect the class rules and the authority of the teacher?   

 

Home: The Character Passport book of Home Activities provides further opportunities 

for students to acquire and practise the Narnian virtues—arguably even more 

opportunities than the Narnia classes provide.   

 

 

 The Hand: The Courage to Do What’s Right, and the Habit of Doing So 

My friends don’t really respect people, and it’s like peer pressure—

they try to push me into it. Usually, I would go with it. But when 

we started the virtues, I knew wisdom meant, like, right or 

wrong—and now I have to think, ‘Is it right or is it wrong?’ 

I have shown courage when being asked to do bad things and  

said no, even if I get called a wimp for not doing what  

everybody else does. 
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The Story of Billy: Beginning with the ‘Hand’ 

In Rediscovering Hope: Our Most Important Teaching Strategy (1992), Richard 

Curwin tells the story of Billy, a nine-year-old student who got into fights nearly 

every day at his rural school.  He wouldn’t do the classroom work assigned by his 

teacher.  His father was in prison, and his mother was an alcoholic.  At the age of 

nine, Billy was already using alcohol himself to deal with stress.  

Billy’s teacher and the school counsellor met with him and made a proposal.  He 

could be the special friend and protector of a six-year-old student in a wheel 

chair—helping him on and off the school bus, visiting his classroom in the 

morning and again in the afternoon to help him with his schoolwork, and being 

his guardian during recess—but all on one condition: that he not fight in school.  

If Billy got into any kind of a fight, he would lose the privilege of further contact 

with his ‘little buddy’ for the rest of that day. The next day would be a fresh start. 

Billy and the six-year-old boy became fast friends.  Billy’s fighting declined sharply 

because he didn’t want to disappoint him.  He became more willing to do his 

classroom work.  When his teacher told Billy one day that his little friend was out 

sick, she saw a tear in his eye—the first time she had ever seen him show emotion 

of that kind.   

 

Why did this strategy work?  It engaged and developed all three parts of Billy’s 

character: his hand, because he had a new social role to carry out; his heart, 

because he was in a relationship—a friendship with his little buddy—that was 

teaching him to care; and his head, because his new relationship taught him, 

very concretely, what it meant to have and fulfil a responsibility.   

 

Billy’s story shows that character education doesn’t have to start with the head—

teaching what’s right (usually the easiest part)—and then hope to engage the 

heart and hand.  The approach with Billy began with the hand—assigning him 

the new behavioural role of befriending the boy in the wheelchair—and his heart 

and head soon followed.    

 

The Narnia curriculum provides similar opportunities for virtuous action.  Among 

the Home Activities is one that asks students to do a good deed each week and 

record them in their Character Passport. In the classroom, ‘beginning with the 

hand’ can take the form of a cooperative learning activity or being a good 

listening partner with your Accountability Buddy. 
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In the 12 extracts, each of the virtues is visited at least once by students over the 12 

weeks. You will be asking students to reflect on the virtues or vices the characters are 

displaying, appreciate why those virtues and vices are important, and then apply 

these lessons to themselves.  Let’s now unpack each of the five curriculum 

objectives, the corresponding teaching and learning processes, and the important 

considerations to keep in mind. 

 

 

One of the curriculum’s first teaching tasks is to help students understand what a 

virtue is.  A virtue is a habit—a reasonably stable pattern of behaviour, inspired by 

virtuous motives, that contributes to our flourishing as individuals and that of the 

people around us.  Abstaining from alcohol for a good reason during ‘dry January’ 

could be considered a virtuous act (depending on the motive), but it is not, in itself, 

a virtue, since it is not a sustained behaviour pattern.  By contrast, having the self-

control to avoid and resist temptation on a fairly consistent basis is a virtue. Equally, 

eating chocolate is not a ‘vice’. However, being unable to stop yourself from eating 

chocolate when you know it is not good for you is displaying a lack of self-control (or 

intemperance), and intemperance is a vice.  

 

However, a virtue is often said to sit between two extremes, one representing a 

deficiency (absence of the virtue) and the other an excess (such that it ceases to 

be a good thing).  Consider, as an example, the virtue of self-control.  Regarding 

eating and drinking, an unhealthy overindulgence would represent a deficiency of 

self-control.  The opposite extreme, excessive willpower, would be denying yourself 

the food and drink needed to remain healthy—unless that self-deprivation was for a 

virtuous reason. The Narnian Virtues Curriculum allows teachers and students to 

explore the complexity of language around character and virtue and to debate 

whether a particular action is virtuous or not.  Is it a virtuous act to turn in a lost wallet 

you find on the playground?  That depends on whether or not you have a virtuous 

motive (such as wanting to help the person who lost it) or a self-interested one 

(hoping to get a reward). The same action, depending on the motive, can be 

considered a virtue or something less than a virtue.   

 

 

Once students understand the virtues they need to be able to identify them in 

others, in accordance with the head/heart/hand model. Students may reasonably 

debate which virtue or vice is being shown in any given extract, and why.  

Sometimes, as we’ll see, more than one virtue or vice may be operating in a 

particular passage, and in those cases, the virtues (or vices) often work together, 

synergistically—either helping the person (in the case of virtues) or creating worse 

problems (in the case of vices). 

 

Once students understand the meaning of ‘virtue’ in general and the six Narnian 

virtues in particular, they can be challenged to identify these qualities (and their 

opposites) in themselves, in others, in the Narnian extracts, and in other literary texts 

that the curriculum will supply.  Whether they are considering a Narnian passage or 

Teaching the Virtues 

 1. Understanding 

 2. Identifying 
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another text, the lesson will ask students to look for evidence of the virtues and vices 

in the language authors have chosen to describe the character’s actions and 

motivations—as well as what the authors have left for the reader to infer.  This 

analysis of an author’s language will occur most often when students’ highlight and 

annotate the Narnian text and explain why they believe particular virtues and/or 

vices are being displayed in that extract—and whether that is consistent with how a 

character has been portrayed elsewhere in the story.   

 

 

The capacity for appropriate emotional responses is a key part of character 

development.  Central to that capacity is being able to experience the world as 

‘the other’ does.  By empathising, students can vicariously experience what the 

characters in the story are going through, with the potential of transferring such 

experiences to students’ own lives.  By empathising with characters in the story, 

students can come to recognise, for example, that you can only really be 

‘courageous’ if you’ve first had the experience of being scared, or that you can 

better show love when you are sacrificing something you really would like to keep.  

Through empathising, students can come to appreciate the often difficult challenge 

of personally enacting the virtues they have learned to identify in the text.  The 

curriculum provides several examples of activities that encourage students to see 

the world from the perspective of a character in the novel.  However, any activities 

that help them view the world through the lens of a fictional character will fulfil this 

aim.  

 

 

It is possible for students to understand the virtues and be able to identify them, and 

to empathise with story characters and experience what they go through, but not 

yet conclude, ‘These virtues are important for me to work on in my life’.  Indeed, 

some students may resist that conclusion. One student in a Narnia classroom put it 

bluntly: ‘Most of my classmates couldn’t be bothered to work on their character.’  

Another teacher (in a school not part of the Narnia project) shared an experience 

that reminds us that reading and discussing good books doesn’t automatically 

make us better people: 

 

 

Clearly, if they are to grow in their own character, students must be influenced not 

only to understand virtues and empathise with story characters, but also to value the 

virtues—to consider them important for them and be motivated to practise them. 

Valuing comes partly from appreciating, cognitively and affectively, the good 

consequences that flow from virtuous acts and the bad consequences that come 

 3. Empathising 

 4. Valuing 

The class and I read aloud an excellent children’s picture book aimed at 

teaching empathy and caring.  We had a wonderful discussion.  Then, 

minutes later, as the children were lining up for lunch, one girl leaned over 

the shoulder of another and said, loud enough for most to hear, ‘Nobody 

cares that it’s your birthday’. I was stunned—and terribly disappointed.  How 

could a child be part of discussing a book that taught lessons about empathy 

and caring, and then, right after that, turn around and be so cruel? 
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from vices.  It comes from believing that this is true for anyone’s life, including their 

own.  Through compelling examples from the Narnian narrative, other literary texts, 

real life cases in history, current events and their own experiences, we want students 

to develop the conviction that their lives will be better—happier, more fulfilling, more 

positive in their impact on others—if they practise the virtues. 

 

 

It’s possible in the preceding story about the child who was cruel to a classmate 

despite having just discussed a book about empathy and caring, that she was 

positively affected for the moment by the book, but that bad habits took over once 

she had the opportunity to deliver a put-down to a classmate she apparently didn’t 

like.  In using literature to promote virtue, what else is needed to help a student go 

from understanding the virtues, empathising with story characters, and viewing the 

virtues as important—to actually applying the virtues?  Planning to apply the virtues is 

the bridge between purely academic study of a text and personal application of 

the character lessons a student has learned.  We believe that four things in particular 

will maximise the effectiveness of a V.I.P. (Virtue Improvement Plan): 

 

 a specific goal (‘I will be kinder to my little sister this week by not teasing her’). 

 a concrete strategy (‘Instead of teasing her, I’ll do something nice for her, like 

playing with her or reading her a story’.) 

 self-assessment (‘I’ll write down at the end of each day how many times I 

teased her and how many times I did nice things for her’.) 

 accountability (‘I’ll tell my parents, my teacher, and my class Accountability 

Buddy my plan—and the results’.) 

 

Most students will need guidance in coming up with a plan that does a good job of 

including all these elements. That guidance can come from class critiques of sample 

plans, individual feedback from the teacher, and support and suggestions from 

Accountability Buddies and Accountability Groups (four students). At this step in the 

learning process, we still expect students to draw links between the text and their 

own situations—both to identify the similarities and see the differences.  The main 

purpose of planning to apply the virtues is to create an expectation that they will 

take their character development seriously inside and outside the Narnia 

classroom—by having them devise and communicate the strategies that will hold 

them accountable for virtue improvement. This final step is to help students actually 

implement their Virtue Improvement Plans, which they have been asked to make 

with their parents as part of Home Activity 2.  Three kinds of classroom help are 

important here: (1) regular reporting of progress with their plans; (2) class members’ 

sharing of what strategies have worked for them; and (3) brainstorming—in small 

groups and as a whole class—how to overcome challenges experienced in trying to 

implement a plan. Whenever students share their plan for practising a particular 

virtue or their progress in doing so, they are engaged in 'public presentation'. When 

students know they’ll be sharing their goals and efforts with peers—whether with a 

partner, a small group, the whole class, the whole school, or their parents at home—

they become more accountable, more motivated to do their best.   

 

 

 5. Applying 



 

28 

 

 

(Classroom Ethos) 

 
Human behaviour is heavily influenced by character and culture.  Therefore, besides 

trying to strengthen students’ inner virtues, the Narnian Virtues Curriculum seeks to 

create a classroom culture of character that brings out the best in students.  This 

classroom culture of character (think ‘positive ethos’) is meant to function as a 

‘community of virtue’, a network of relationships that supports and challenges all 

students in practising the Narnian virtues.   

 

This vital combination of support and challenge includes: (1) helping students plan 

how to improve in applying their chosen target virtues, (2) sharing progress and 

challenges in that undertaking, and (3) developing a group spirit, a shared 

commitment to the goal of ‘becoming the best persons and best class that we can 

be.’   

 

When a particular aim becomes a group goal with a true ‘We’re all in this together’ 

spirit, the motivation of individual group members—in this case, to behave virtuously, 

including how they treat each other in class—increases.  In the absence of shared 

values and a group goal, group members typically tend toward individualism—

pursuing their own interests with little or no consideration of how their behaviour 

affects others. 

 

 

One way to develop a strong sense of community in the classroom is to maximise 

the active engagement of all students in all lessons.  This curriculum places cognitive 

and moral demands on students. They take responsibility for learning when 

engaging in the curriculum.  Many of the suggested activities assume students will 

spend some time discussing extracts from the novel. In order to do that, we 

recommend classroom discussion strategies that prevent a small number of students 

from dominating and that enable all students to contribute something of value.  We 

suggest experimenting with strategies (perhaps you already use many of them) such 

as the following: 

 

  Agreement for Discussion 

Have the class work with you to create an Agreement for Discussion: rules or 

guidelines for talking and listening that will promote high-quality discussion that 

gets everyone involved.  Post the Agreement, have students sign it to show their 

commitment, review it regularly and refer to it during discussion (‘How are we 

doing in following our Agreement?’).  The Agreement should be a living 

document, not just words on the wall and should make cognitive demands and 

moral demands on students. 

 

Think, Pair, Share 

After posing a question, have students ‘think, pair, and share’—formulating a 

personal response to the question (writing it down can be helpful), then sharing 

that with a partner, then reporting as a team to the class.  

 

The Character of the Classroom 

Maximising Student Engagement 



 

29 

 

Round-Robin 

Do a round-robin where each student in the circle completes a sentence starter 

(e.g. ‘To me, courage means ... ’, ‘Sometimes it’s hard to tell the truth because 

...’). 

 

Write a Response 

Have students write a response (unsigned) to a question you pose.  Collect the 

responses on post-it notes and read them aloud as a springboard for discussion. 

 

Interactive Discussion 

Encourage truly interactive discussion by asking students to comment on each 

other’s contributions in small groups or pairs (‘Who would like to comment on or 

add to what John said?’). 

 

Good Listening 

To encourage good listening, sometimes have a rule, ‘Before you say what you 

think, paraphrase—put into your own words—what the previous speaker said’. 

 

Student Responses 

Invite named students to respond to questions as well as ‘hands up’ (in the latter 

the same hands usually keep going up and a few students carry the class). Have 

times when the rule is, ‘No hands, please’. Call on students (‘Jennifer, what are 

your thoughts about that?’), giving them the option to pass if they can’t think of a 

response but be ready to contribute at a later point. (‘Be on your toes so you can 

share a thought later on’.) Calling on students in this manner increases 

engagement and accountability. 

 

Paired-Talking and Class Discussions 

Have students engage in paired-talk and whole class discussions as well as 

individual, personal, reflective writing.  Paired-talk is especially valuable as it leaves 

no room for ‘passengers’ and everyone is actively engaged.  Bear in mind that 

even in whole class discussions, many students may be ‘passengers’. 

 

Small Groups 

Have students, working in threes or fours, develop and report a team response to 

a particular question. 

 

Privacy and Quiet Times 

Provide privacy and quiet time for honest, personal reflection and writing, with no 

obligation to share personal reflections with peers. 

 

 

This is a critically important strategy.  It’s human nature to do our best when there is 

both support and accountability for best behaviour. 

 

We recommend teachers assign every student an Accountability Buddy (AB) for the 

first six weeks; and combine two pairs to create Accountability Groups (AGs). Then 

do it again to determine new ABs for the second half of the term.  

 

Accountability Buddies and Accountability Groups 



 

30 

What is important is that there is a good relationship, or the potential for a good 

relationship, between the pair, as they will be discussing personal character 

development.  Ideally, we need pairs that work as each partner spurs the other on 

to success and is a good listener as well as sharing his or her own progress. 

 

In Lesson 1 or Lesson 2 of each week, we recommend taking some time to ask 

students to share with their Accountability Buddy or Accountability Group (you can 

vary the reporting pattern) whatever successes they had and didn’t have in carrying 

out their V.I.P.    

 

Whole-group discussion.  After Accountability Buddies/Groups sharing of V.I.P. 

results, the teacher can then randomly call on them to share, with the whole class, 

stories of successes and, for those who are willing, less-than-successes.  This whole-

class sharing is very important for deepening mutual support and accountability.  

The teacher can foster this positive peer culture by asking questions such as, ‘Who 

has a suggestion for something else Billy might have tried when that didn’t work?’, 

‘Who had a similar experience?’, ‘A different one?’  

 

Spending some time each week discussing ‘What happened when you tried your 

V.I.P.?’ will help students feel positive peer pressure (often more effective than adult 

expectations) for carrying out their V.I.P. This doesn’t have to be a long 

conversation, more a short ‘check in’ that can be done as part of another activity.  

 

 

Students’ understanding and application of the virtues will be furthered by a series of 

Home Activities that students are asked to do together.   

 

As the teacher, you will receive a copy of the Character Passport book that 

contains all of these Home Activities so you can see everything students are being 

asked to do. (Perhaps you’ll find some of these worth trying in your own family!) The 

Home Activities are intended to honour and support the foundational role that 

families play in their children’s character development.  

 

These Home Activities are designed to help students: (1) apply to home life the six 

Narnian virtues that are featured in the weekly classroom extracts, and (2) work in 

depth on their two Personal Target Virtues over the whole term.  

 

Since the Home Activities provide a critically important opportunity to grow in the 

virtues, it will be important to provide at least some time each week to guide and 

monitor what students are doing in that arena.  Initial guidance should include class 

discussion that adequately prepares students to take the leadership responsibility in 

initiating the Home Activities.  Each week the teacher can ask questions such as, 

’How are the Home Activities going?  When have you and your parents been able 

to do them?  What problems have you run into?  What tips can you share with 

others?’ 

 

In order to gain the stamp in their Passport showing they have ‘visited a virtue’, 

students need to show the teacher that the Home Activity has been completed. 

Both the students and their parents/carers sign a page at the end of each Home 

Activity in their Character Passport verifying their work, enabling the teacher to 

stamp the Passport.  Getting their Passport stamped is a crucial last step (both for 

Character Passports and the Home Activities 



 

31 

record-keeping and motivation to do the Home Activities)—one that teachers 

should remind students about at the start and end of each week. 

 

 

 

The Virtue Improvement Plan (V.I.P.) is the primary strategy by which students are 

expected to apply the virtues in their own lives.  As part of Home Activity 2 (that they 

do with their parents), each student will develop two V.I.P.s, one for each of their 

Personal Target Virtues.   

 

Below is a sample V.I.P. for self-control; on the next page is a sample V.I.P. for the 

virtue of love. 

 

 

Sample Virtue Improvement Plan  

 

V.I.P. FOR SELF-CONTROL  

 

Target  

Virtue 1 

 

Challenges I face 

with this virtue 

Strategies I will try What happened 

when I tried this 

strategy 

SELF-CONTROL  

1. Losing patience 

when my little sister is 

doing something to 

annoy me. 

1. Ask her nicely to 

stop.  

 

2. Count to 20 to keep 

my temper. 

 

3. Say, ‘Would you 

please stop, or should I 

get Mum to help?’ 

 

4. Ask a parent to ask 

her to stop. 

 

Asking nicely didn’t 

work, but saying 

‘Should I get Mum?’ 

did.   

 

One time I did have 

to get Mum.   

 

Once I did lose my 

temper and yelled 

at her. 

 

  

2.  Spending too 

much time on my 

phone (PlayStation, 

etc.) 

1. Write out an 

agreement with my 

parent(s) for when 

and how long I should 

be on each day. 

 

2. Set the timer. 

 

3. Lose it for next day if 

I don’t keep the 

agreement.  

We made an 

agreement, and 

setting the timer 

really did help.  

 

Once I went 15 

minutes over and 

lost it for the next 

day. But it was fair--I 

had agreed. 

 

 The Virtue Improvement Plan 
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Sample Virtue Improvement Plan  

V.I.P. FOR LOVE  

 
 

Target 

Virtue 2 

 

 

Challenges I face 

with this virtue 

 

Strategies I will try 

 

What happened 

when I tried this 

strategy 

 

 

LOVE 

 

1. Arguing with my 

siblings after my 

parents have asked us 

to stop. 

 

1. Say ‘Yes, Mum’ or 

‘Yes, Dad’—and then 

stop arguing. 

 

2. Say to myself, ‘This 

isn’t a big deal’, and 

just let it go. 

 

3. Try to get along 

better by saying and 

doing nice things. 

 

 

Mum says it upsets the 

whole house when we 

kids bicker, but I get so 

mad it’s hard to stop. 

Mum said there will 

have to be a 

consequence if we 

don’t stop. 

 

  

2. Gossiping at school 

about people my 

friends don’t like. 

 

1. Look down and not 

say anything. 

 

2. Say, ‘Gotta go’, 

and leave. 

 

 

3. Say something 

good about the 

person. 

 

 

Looking down was the 

easiest thing to do.   

 

One time I said ‘Gotta 

go’ and did.  That was 

hard.   

 

Saying something good 

was the hardest. 

 

Once I went along with 

what the group was 

saying. 
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Extract 1: Survival (Wisdom 1)  
 

Begin reading from Chapter 1 of Prince Caspian at: ‘It’s like being shipwrecked’, 

remarked Edmund. 

End reading at: ‘Look here. There's only one thing to be done. We must explore the 

wood’. 

 

Ethical Evaluation 

What is wisdom and why is it important? 
 

 Wisdom is the habit of exercising good judgement. It is wise to seek wisdom. 

 Wisdom enables us to make good choices in life rather than foolish ones. 

 It is wise to develop good character and to value good character in others. 

 
In The Lion, the Witch and the Wardrobe we discussed wisdom as the ability to make 

good judgements. That is, to apply knowledge appropriately and in a way that we 

could consider ‘good’. Peter, for example, is wise not only because he knows that all 

streams lead towards the sea, but because he used that knowledge to help others: ‘If 

there are streams, they're bound to come down to the sea, and if we walk along the 

beach we're bound to come to them’.But we also see wisdom being used in different 

ways here too. The children discuss how best to use the food they have – sandwiches – 

and how do go about finding more food. Here C.S. Lewis seems to be getting at the 

children being able to talk through a range of options sensibly (though we have a hint 

that in the heat and being hungry, the children were becoming irritable: ‘One or two 

tempers very nearly got lost at this stage’). While wisdom and knowledge are certainly 

related, we see here that it isn’t about being ‘clever’ or having the right answer, but 

wisdom can be about knowing how to discuss and debate in a way that allows the 

group to make a collective decision. But we also see that sometimes there is wisdom in 

saying nothing. 

 

Although we often say the virtues are ‘universal’, here we see that there are many 

complex situations that need wisdom to discern the best way to behave. For example, 

the line between ‘honest’ and ‘rude’ may be different between two best friends, and a 

doctor and a patient. Or what may be appropriate to comment on in one country may 

be perceived as offensive in another culture. Wisdom is the mechanism through which 

we are able to make snap decisions that sit between these two excesses. So here we 

have Peter, who knows that should they fail to find food, they may have to resort to 

eating raw eggs—or presumably worse. Is Peter wise in failing to disclose everything he 

knows, or is he failing to be honest? And then in the discussion on whether they should 

swim across to the other island, Susan draws on some wisdom from her father. Wisdom is 

often something learnt through experience, but it can also be imparted by others. 

Professionals often have mentors for this reason—a person who knows how to act wisely 

in a range of situations that are too nuanced and situational to fit into a classroom case-

study. However, we can ask, at what point would following her father’s wisdom become 

a hindrance? Following a maxim slavishly is not wise. How many days should pass before 

the risk to them staying becomes so great they should attempt a crossing? Would it be 

best to do it while they’re still relatively strong, before hunger weakens them? 
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English Key Skills 

Every week we provide a list of questions, and many of them are duplicated in the 

student workbooks immediately after the extracts. In the interests of variety and 

delivering a balanced curriculum, please only use these questions in a way that also 

maintains the balance of the five Narnian virtues objectives. We have provided 

these as a resource to address a range of key skills such as literal and inferential 

comprehension. We hope they will be useful as the basis of any extra work you 

would like to do on the Narnia novels. However, we would like to stress that these 

are optional activities. Often these questions may promote a greater ability to 

understand a virtue, or identify one. 

What two ways could the children try to find water? 

o Back into the woods 

o Walk along the beach. 

Which is the best course of action for finding water and why? 

o Walk along the beach, they are bound to come to a stream, water 

flows downhill. 

 

Why don’t the children drink the water immediately when they find it? 

o They know the stream would be better to drink away from the beach. 

 

Why don’t the children save the sandwiches until later? 

o They will go bad 

o It’s hotter in Narnia than in England. 

 

What three ways do the children think of to find more food? Which of these is the 

best course of action and why? 

o Go back to the sea and catch shrimps – not the best, no nets 

o Gather gulls’ eggs from the rocks – not the best, haven’t seen any 

eggs and couldn’t cook them 

o Explore the wood and find roots and berries – best course of action, 

past examples, better than going back into the sun. 

Why don’t the children try to swim to the mainland? 

o Edmund and Lucy aren’t good swimmers 

o Their father says it’s never wise to bathe in unknown waters. 

 

Do the children show wisdom and choose the best course of action to help them 

survive? Why? 
 

o Yes, they do.  

o They make good judgements; discerning what is true and good and 

choosing the best course of action.
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Other Activities 

 

You have a pack of cards in your teachers’ pack, similar to those used in The Lion, 

the Witch and the Wardrobe. 

 

Wisdom The habit of exercising good 

judgement 

Foolishness 

Curiosity (wisdom) The habit of being inquisitive Indifference 

Love The habit of acting selflessly Selfishness 

Forgiveness (love) The habit of letting go of anger or 

resentment towards others 

Hatefulness 

Gratitude (love) The habit of feeling and expressing 

thanks for benefits received 

Ingratitude 

Integrity The habit of being true to ourselves 

and following our conscience 

Deceitfulness 

Humility (integrity) The habit of being aware of our 

strengths and shortcomings 

Pride 

Fortitude The habit of doing what is right even 

when difficult 

Weakness 

Hard Work 

(fortitude) 

The habit of working towards a wise 

goal with energy 

Slothful 

Courage 

(fortitude) 

The habit of overcoming fear Cowardice 

Self-Control The habit of self-restraint Intemperance 

Justice The habit of treating everyone with 

respect and fairness 

Injustice 

 

 

 

 

Ask students to produce a pyramid on the photocopyable sheet from p.93. At the 

top of the pyramid they are to write the thing they would miss most if stranded on a 

desert island. At this stage, it would be best to ask them to think about a physical 

object (e.g. an iPad) rather than something more esoteric or abstract (e.g. 

companionship).  

 

However, it may be through discussion and explanation that a student is able to 

articulate why something is so important in terms of abstract concepts (e.g. I would 

miss my phone the most, because without it I’d be lonely). They could also discuss 

which people in their lives they would miss the most, and why. For example, their 

parents - one of the reasons could be that they rely on their parents for guidance; 

part of wisdom is seeking advice from wiser persons. 

 

Then ask students to consider what would be the wisest choice to take with them, 

and why. This may not be their first choice (we may miss chocolate more than fresh 

water, but recognise we need water to live).  

Card Sort (Core Activity) 

Hierarchy of Need 
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Ask students to take on the role of one of the Pevensies and write a succinct 

message trying to explain their predicament. Students will be able to explain what 

would be ‘wise’ to include in such a message— perhaps what they know about the 

place, how they got there, and how they will set a signal for rescuers.  

 

Although the books diverge after the first chapter, Lord of the Flies by William 

Golding and Prince Caspian begin in a similar fashion. Students can read the extract 

below, and then compare the similarities and differences.  

 

They may note similarities in: no adults; children are on their own; children have 

limited survival skills but draw on what they’ve been told; the setting is 

tropical/jungle-like; set on an island. 

 

They may note these differences: The children do not know each other in Lord of the 

Flies; there are no girls in Lord of the Flies; there’s a different story to their 

appearance on the island.  

 

You can then ask about the wisdom of the children. Is there any evidence that one 

set of children made wiser choices that the other? 

  
 ‘This is an island. At least I think it’s an island. That’s a reef out in the sea. Perhaps 

there aren’t any grownups anywhere’. 

 The fat boy looked startled. 

 ‘There was that pilot. But he wasn’t in the passenger cabin, he was up in front’. 

The fair boy was peering at the reef through screwed-up eyes. 

 ‘All them other kids’, the fat boy went on. ‘Some of them must have got out. They 

must have, mustn’t they?’ 

 The fair boy began to pick his way as casually as possible toward the water. He 

tried to be offhand and not too obviously uninterested, but the fat boy hurried after him. 

 ‘Aren’t there any grownups at all?’ 

 ‘I don’t think so’. 

 The fair boy said this solemnly; but then the delight of a realised ambition 

overcame him. In the middle of the scar he stood on his head and grinned at the 

reversed fat boy. ‘No grownups!’ 

 The fat boy thought for a moment. 

 ‘That pilot’. 

 The fair boy allowed his feet to come down and sat on the steamy earth. 

Message in a bottle 

Compare and contrast: Lord of the Flies 
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 ‘He must have flown off after he dropped us. He couldn’t land here. Not in a 

place with wheels’. 

 ‘We was attacked!’ 

 ‘He’ll be back all right’. 

 The fat boy shook his head. 

 ‘When we was coming down I looked through one of them windows. I saw the 

other part of the plane. There were flames coming out of it’. 

 He looked up and down the scar. 

 ‘And this is what the cabin done’. 

 The fair boy reached out and touched the jagged end of a trunk. For a moment 

he looked interested. 

 ‘What happened to it?’ he asked. ‘Where’s it got to now?’ 

 ‘That storm dragged it out to sea. It wasn’t half dangerous with all them tree 

trunks falling. There must have been some kids still in it’. He hesitated for a moment, then 

spoke again. 

 ‘What’s your name?’ 

 ‘Ralph’. 
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Extract 2: Finding the Treasure Chamber  

(Wisdom 2 - Curiosity) 
 

from Chapter 2, Prince Caspian by C.S. Lewis 

Begin reading at: ‘We can soon find out’, said Edmund, taking up one of the 

sticks that they had laid ready for putting on the fire. 

End at: … no one could go to sleep with a mystery like this on their minds’. 

 

Ethical Evaluation 
What is curiosity and why is it important? 

 

 Curiosity is the habit of being inquisitive.  

 Curiosity is showing the desire to learn or know something. 

In general, it is wise to want to learn, but wisdom cautions us not to explore what 

may be bad for us (such as illegal drugs and the occult or ‘bad pictures’ such as 

pornography in magazines or on Internet videos).  Developing an inquiring mind is 

often the ultimate goal of educators – facilitating the growth of a student’s critical 

engagement with the world around them and having a sense of curiosity and 

wonder in the world. While the phrase ‘lifelong learners’ has become a little 

overused, there has always been a sense that good education is not only imparting 

knowledge, but about developing the kinds of people who are unhappy remaining 

ignorant. But curiosity can lead to behaviours that do not lead to a positive 

outcome, and while we may feel it’s always positive to have a sense of curiosity, 

that needs to be tempered with the wisdom and self-control to prevent ‘curiosity 

getting the better of us’. How many things have we seen on the Internet we wished 

we hadn’t?  

 

Curiosity needs to be good curiosity; i.e. tempered with other aspects of wisdom 

such as choosing the best course of action. In this extract, Lucy has a creative 

moment – she thinks of a way to test whether this is Cair Paravel. At this point the 

boys get excited, but cautious Susan is wary of attempting to open the door at dusk. 

The others want to persist, and the extract shows that curiosity can lead to important 

discoveries. If the children had not been curious, they would not have found the 

Christmas presents given to them by Father Christmas: Peter’s sword and shield, 

Susan’s bow, and Lucy’s healing ointment, all of which are useful later in the story.  

There may be a debate to be had as to whether Peter, Edmund and Lucy should 

have shown greater self-control and waited until morning, because of the risks of 

breaking down the door at nightfall (and in their haste a pocket-knife was broken), 

or whether they were wise to press on and solve the mystery. A further question is 

whether Susan was showing wisdom, or a lack of courage?  
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English Key Skills 

 literal and inferential comprehension 

 critical reading 

 writing for impact 

 evaluation of a writer’s choice of vocabulary, form, grammatical and 

structural features 

 

The children want to know whether the ruins are Cair Paravel by finding the treasure 

chamber. What five difficulties do they have to overcome? 

Answers: 

o The door is covered by ivy – hidden 

o Susan is reluctant 

o Peter’s pocket knife breaks 

o The door is locked 

o The long sticks don’t work as torches. 

 

Curiosity drives the children to eventually find the treasure chamber. How do they 

overcome each of the difficulties they encounter? 

Answers: 

o To find the door – beat the wall with a stick, check for change in sound 

o To persuade Susan – wouldn’t get any rest with an unsolved mystery, 

Susan has to start acting like a queen 

o Use Edmund’s pocket knife and their hands 

o Break the door down 

o Use Edmund’s electric torch. 

 

Where does the author use onomatopoeia? 

Answer: 

o ‘tap-tap’, ‘tap-tap’, ‘boom-boom’ . 

 

What is the effect of this? 

Answers: 

o Mimics the sound made by the stick and brings the story to life 

o Shows the difference between the wall and the door. 

 

What persuasive techniques does Susan use to get the others to be less curious? 

Answers: 

o Exaggeration – a great big black hole 

o Alliteration AND rule of three – draught, damp, dark.
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Other Activities 
 

 

In the student workbook on p. 14 there are a series of words and three concentric 

circles. Students are to place closer to the centre word those terms they feel best 

describe curiosity; moving further out with those that have a relationship with the 

word but fail to describe it fully; and finally, outside the circles are the words that are 

antonyms to curiosity or do not relate to curiosity at all. Students may be 

encouraged to add their own words.  

 

Below is a guide to which circles students may place the words in, however they 

may have plausible reasons for putting some words in other categories.  

 

Curiosity  

1. Inquisitiveness 1 

2. Inquiring 1 

3. Investigation 2 

4. Intrigue 2 

5. Questioning 2 

6. Searching 2 

7. Interest 2 

8. Explore 2  

9. Apathy Outside 

10. Indifference Outside 

11. Disinterest Outside 

12. Unconcern Outside 

 

 

 

 

 

 

 

 

Ask students to imagine returning to their home in 1,300 years time. What might have 

changed? What might no longer be there? How would they be able to tell it was 

their home? How safe would it be to explore? How would it feel to see their home so 

far into the future? Students can use the photocopyable sheet on p. 96 to write a first 

person description of returning to their home in 3,317 (1,300 years’ time; the Pevensie 

children returned to Narnia 1,300 years after their first visit in The Lion, the Witch and 

the Wardrobe). 

 

 

 

 

 

Semantic fields (Core activity) 

Time travel 

 

 

 
         

 

 

 

Curiosity 
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C.S. Lewis provides a relatively detailed description of the castle and the door. 

Students can annotate the pictures) based on the words used by the author. To 

extend the task, students can then explain what was being inferred by the terms 

used. (How has the author created the impression the castle is in a dilapidated 

state?) To further extend the task, students could ‘improve’ the description with their 

own vocabulary.  

 

Ask students to consider Susan’s reluctance to investigate. It may be that students 

feel that Susan had a valid argument and it may have been ‘rash’ to begin hacking 

at the door, but they may also realise that Lucy’s inquisitiveness is focussed on 

finding answers to the mystery of their arrival in this strange place – answers that may 

ultimately help them to stay safe. Was Susan showing wisdom, or a lack of courage? 

 

Then students can write a persuasive piece, creating an argument for why Susan 

should help her siblings.  

 

You can extend the task by asking students to consider how this relates to their own 

sense of curiosity: 

 

 ‘Curiosity is the mark of an active mind’. What stops people being curious 

and making discoveries? (Think about why Susan does not want to explore 

and what she would have missed out on.) 

 Do some research about someone who made a discovery. What setbacks 

and discouragement did they have to overcome? You could choose a 

scientist or an explorer or someone else who made a discovery.  

 Where do you need to be more curious?  

 How will you show more curiosity? 

Diagram labelling 

Susan’s Reluctance 
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Extract 3: Caspian Leaves Home (Courage) 
 

Begin reading from chapter 4 of Prince Caspian: ‘The virtue of this tower’, said 

Doctor Cornelius. End reading: … you have a long journey before you.’ 

 

Then begin reading at chapter 5: ‘Caspian was very surprised, but he had learned to 

have confidence in his Tutor and he began doing what he was told at once’. 

End reading: … he thought how large and strange the world was and he felt 

frightened and small.” 

 

Ethical Evaluation 
What is courage and why is it important? 

 

 Courage (an aspect of fortitude) is the habit of overcoming fear when facing 

physical danger or social pressure to do what’s wrong. 

 Courage is the mental and emotional strength and also the confidence and 

resilience to face your fears. 

 Courage is needed to resist and fight against social pressure, peer pressure or 

media pressure. You have to be strong to do what’s right.  

Fortitude (often used interchangeably with ‘resilience’ or ‘grit’) could be seen as a 

virtue in itself, or as an outcome from having other virtues. Take self-control, for 

example. Too little self-control can lead to the outcome of overindulgence, too 

much can lead to stubbornness. Usually in the Narnian Virtues we stick to seeing 

fortitude as a virtue, but in this extract, you may want to highlight that the reason 

Caspian seems to be able to show great fortitude as he’s running away is because 

he has had the opportunity to practice the other virtues. We don’t have much 

evidence that Caspian has had the opportunity to practise the virtue of fortitude. He 

seems to have had a relatively sheltered and comfortable life. At some point, he’s 

been developed into a caring, virtuous young man – seemingly by his educators 

who are attempting to prevent the evils of his ‘parents’ being passed down. In his 

thoughts about non-Telmarines, he has shown himself to be loving and kind; he 

learnt from his mistakes in talking about Aslan to the King –showing wisdom; he was 

able to keep a secret of his tower lessons – showing self-control. 

 

And these virtues, perhaps, prepared him for the day he wasn’t expecting – the day 

he would have to run for his life. Students may reflect on the fact he had little choice 

in the matter; he had to run away or die. However, we can be masters of self-

deception, and students may be able to think of other stories where some poor 

victim believes he or she can somehow find an easy way out. They can go to their 

enemy and ask that they be spared if they stop running or fighting – that somehow, 

they will be treated differently from the others that have been slain (and it usually 

ends badly for them). Having the wisdom to know when to run and the self-control 

to keep running, results in a person being able to act with great fortitude despite 

their fears.  
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English Key Skills 

Questions: 
 

How does Cornelius show courage? 

Answer: 

o By telling Caspian the truth about old Narnia and his treacherous uncle 

 

Does Caspian feel courageous in this extract? 

Answer:  

o No. Far from it. Feels intimidated.  

 

In spite of this, how does Caspian show courage in the extract? 

Answers: 

o Leaves home to seek adventure 

o Sets out into the unknown  

o Leaves most trusted friend and advisor. 

 

Do you need to feel courageous to be courageous? 

Answer: 

o No. 

 

How does Caspian feel? 

Answers: 

o Very queer (probably scared) 

o Excited 

o Frightened and small. 

 

What does Caspian have to do to be courageous? 

Answer: 

o Face his fears; be prepared to be alone and set out on his own. 

 

How does the author use setting to emphasise how small Caspian feels? 

Answer: 

o Unknown woods 

o Wild heaths 

o Blue mountains 

o Large and strange/unfamiliar world. 

 

What descriptive techniques does the author use here? 

Answer: 

o Rule of three – unknown woods, wild heaths, blue mountains 

o Adjectives – unknown, wild, blue, large, strange 
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Other Activities 
 

 

 

Students will present a flowchart with the choices Caspian faces in this extract (to 

extend the task, it could incorporate previous pages within the novel).  

 
 What are Caspian’s choice?  

 What are the advantages?  

 What are the disadvantages?  

 Would you recommend this course of action – why or why not? 

 

In the diagram students will have four boxes to fill in. 

Students can use a flowchart or a mind map to aid them.  

 

 

Ask students to create a poem (perhaps similar in style to ‘If’, below), in which they 

examine the value of the virtues. They may want to think about: 

 
 Why each virtue is important 

 What opportunities virtues can provide 

 How displaying a virtue has helped a character from the novel. 

As a poem or a letter, write the advice that is tailor-made and should be given to 

you if you are to develop the virtues underpinning good character. (You could use 

the 12 Narnian virtues as a structure if you wish or take your inspiration from the 

poem). 

 

 

 

Explain to students: You can imagine that this poem is the advice given by a father 

to his son who is leaving home (just like Dr Cornelius gives Caspian advice before he 

leaves). This has often been voted as the UK’s favourite poem. 

 

Using your green highlighter pens, highlight one virtue per verse that you would like 

to develop as you progress towards adulthood. To the right of the poem explain how 

you will develop that virtue.  

 

 

 

 

Caspian’s Wisdom 

Poem inspired by Kipling’s ‘If’ (Core Activity) 

Comparison with Rudyard Kipling’s ‘If’ 
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If you can keep your head when all about you    

    Are losing theirs and blaming it on you,    

If you can trust yourself when all men doubt you,  

    But make allowance for their doubting too;    

If you can wait and not be tired by waiting,  

    Or being lied about, don’t deal in lies,  

Or being hated, don’t give way to hating,  

    And yet don’t look too good, nor talk too wise:  

 

If you can dream—and not make dreams your master;    

    If you can think—and not make thoughts your aim;    

If you can meet with Triumph and Disaster  

    And treat those two impostors just the same;    

If you can bear to hear the truth you’ve spoken  

    Twisted by knaves to make a trap for fools,  

Or watch the things you gave your life to, broken,  

    And stoop and build ’em up with worn-out tools:  

 

If you can make one heap of all your winnings  

    And risk it on one turn of pitch-and-toss,  

And lose, and start again at your beginnings  

    And never breathe a word about your loss;  

If you can force your heart and nerve and sinew  

    To serve your turn long after they are gone,    

And so hold on when there is nothing in you  

    Except the Will which says to them: ‘Hold on!’  

 

If you can talk with crowds and keep your virtue,    

    Or walk with Kings—nor lose the common touch,  

If neither foes nor loving friends can hurt you,  
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    If all men count with you, but none too much;  

If you can fill the unforgiving minute  

    With sixty seconds’ worth of distance run,    

Yours is the Earth and everything that’s in it,    

    And—which is more—you’ll be a Man, my son! 

Source: A Choice of Kipling's Verse (1943)  

 

As an alternative, you could ask students to consider this passage from Hamlet by 

Shakespeare. This is the last piece of advice Polonius gives to his son Laertes before 

he leaves home. 
 

And these few precepts in thy memory 

See thou character. Give thy thoughts no tongue, 

Nor any unproportioned thought his act. 

Be thou familiar, but by no means vulgar. 

Those friends thou hast, and their adoption tried, 

Grapple them to thy soul with hoops of steel; 

But do not dull thy palm with entertainment 

Of each new-hatch'd, unfledged comrade. 

 … 

Give every man thy ear, but few thy voice; 

Take each man's censure, but reserve thy judgment. 

Costly thy habit as thy purse can buy, 

But not express'd in fancy; rich, not gaudy; 

For the apparel oft proclaims the man, 

 … 

Neither a borrower nor a lender be; 

For loan oft loses both itself and friend, 

And borrowing dulls the edge of husbandry. 

This above all: to thine ownself be true, 

And it must follow, as the night the day, 

Thou canst not then be false to any man. 

Q: What is the best piece of advice here? Write out that line/phrase/use a 

highlighter pen. 

 

Q: What advice does Polonius give his son here? 

 

Q: What does Polonius say that behaviour has to do with character? 

 

Q: In the last three lines, what is the connection between being honest with yourself 

and honest with other people?   

 

Writing Task: Ask students to imagine they are mum or dad. Write down the advice 

(about acting with integrity) they would give if they were behaving like Polonius and 

offering lots of advice – and they were about to leave for another country. Make 

sure the advice is specific to them.  
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Extract 4: Trumpkin’s Lesson                           

(Love 1 - Gratitude) 
 

Begin reading from Chapter 8, Prince Caspian by C.S. Lewis: ‘Well. Then—no 

offence’, said Trumpkin. ‘But, you know, the King and Trufflehunter and Doctor 

Cornelius were expecting’ 

Finish at: My humble duty to your Majesties all—humble duty. And thanks for my life, 

my cure, my breakfast—and my lesson’.   
 

Ethical Evaluation 
What is gratitude and why is it important? 

 

 Gratitude is the habit of feeling and expressing thanks for benefits received. 

 Gratitude is love expressed. 

 Gratitude leads us to count our blessings. 

 

Gratitude is the habit of feeling and expressing thanks for benefits received. It is an 

outworking of love. As with all the virtues, gratitude is rooted in an appropriate 

motivation and involves an appropriate emotional response, and it also contributes 

towards the flourishing of the person involved (and others). Here, then, we might imagine 

gratitude is saying ‘thank you’ because a person who has received a gift feels grateful 

and is motivated to tell the other person they feel grateful so that they feel appreciated. 

The students may pick up on other aspects of this story too: Trumpkin is quick to learn 

that the children have hidden talents when he accepts the possibility Lucy could have 

healing powers – which indeed she does – showing humility; he shows integrity when he 

accepts Susan had the better shot (and perhaps provokes a discussion on whether 

Susan was being polite or patronising in lying about the breeze; could she have 

protected Trumpkin’s pride some other way?); but by the end of the passage, we see 

the power of gratitude.  

 

In some ways humility may come out of this extract to a greater extent. However, 

Trumpkin is portrayed by C.S. Lewis as a proud character, not one to be outdone in a 

fight. After these multiple trials that have humbled him, his reaction could have been 

one of dismay or anger after his pride has been damaged. Or, he could have humbly 

accepted the lesson he’s learnt by removing himself quietly from the situation. Rather, his 

reaction is one of gratitude, which leads to an apology and allows an alliance to form 

that progresses the story: ‘My humble duty to your Majesties all—humble duty. And 

thanks for my life, my cure, my breakfast—and my lesson’.   A wider point students may 

notice in this passage: Trumpkin’s exclamation that the sight is not for ‘little girls’ may be 

picked up as a somewhat outdated attitude. Perhaps it suits the attitude towards girls at 

the time the book was written, or it may be Trumpkin’s character is one who assumes 

that children are of little use. Either way, C.S. Lewis uses the opportunity to show that 

‘little girls’ are more than capable of some (magically inspired) first aid and causes 

Trumpkin to accept her help.  
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English Key Skills 

 
Questions: 

 
Compare what Trumpkin thinks of the children at the start of the extract with what 

he thinks of them at the end. 

Answer: 

o Doesn’t think they’ll be much help at the start; realises their value at 

the end. 

 

What simile is used to describe the target in the archery contest? 

Answer: 

o More like a cherry than an apple. 

 

What effect does this tell us about the target and Susan? 

Answers: 

o The target is small because it is far away 

o Susan is extremely skilful archer. 

 

At the end of this passage what four things is Trumpkin grateful for? 

Answers: 

o Life  

o Cure 

o Breakfast  

o Lesson. 

 

Which other virtue does Trumpkin display in this extract? How do you know this? 

Answers: 

o Humility  

 ‘I’ve made as big a fool of myself as ever a Dwarf did’. 

 ‘My humble duty to your Majesties all – humble duty’. 
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Other Activities 
 

 

Ask students to make two lists, one of the things they are grateful for and how they 

show their gratitude, and one of the things they know they ought to be more 

grateful for but they do not show gratitude for – and how they will do so in the future.  

 

Students could complete this task as a piece of research, and ask people around 

the school (teachers and students) what they are grateful for, and how they show it.  

 

 

Ask students to consider who they are grateful to and what they are grateful for. 

 

Then ask students to write a letter to one of the people they are grateful to, 

explaining the influence they have had and thanking them. 

 

They may want to consider: 

 
 In what area of their life have they been influenced by the person? 

 Why that has been positive? 

 Has it affected their character? 

 What specifically are they thankful for? 

 

 

 

As a class, in groups or in pairs, do a hot-seating / thought tracking activity. One 

person is to play the part of Trumpkin, with another person playing the part of Peter, 

Susan, Lucy, or Edmund. The children take turns saying a sentence or two about 

what their character is thinking about. As they run out of ideas, students that are 

watching can ask questions that relate to this part of the story. The drama exercise 

could be repeated at the end of the passage to see whether they say anything 

differently. 

 

Possible questions could include: 

 
 How did it feel to be undermined by the dwarf? 

 How did you react when Susan was better than you with the bow? 

 Did you think you would be beaten? 

 

Gratitude list 

Gratitude letter (core activity) 

Hot-seating and thought tracking:  
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Extract 5: Peter is Twice Mistaken  

(Integrity 1 - Humility) 
 

Begin reading from Chapter 9 of Prince Caspian at: ‘I don't see how we can go 

wrong as long as we don't bear too much to the left’, said Peter.  

End at: ‘I never thought of that’, said Peter. 

Ethical Evaluation 
What is humility and why is it important? 

 

 The habit of being aware of our strengths and shortcomings; striving to correct 

our flaws and failures; being free from pride and arrogance.  

 Without humility, pride blinds us to all of our faults. 

 Humility is not thinking less of ourselves, but thinking of ourselves less. 

 

The first of our virtues the students may encounter in this passage is hard work or 

fortitude. C.S. Lewis provides many hints that this walk has become long and difficult, 

using phrases like ‘a good deal later’, ‘and still they trudged on’, and ‘hot and 

heavy’ all implying this is a march the characters could have given up at any 

moment—but they ploughed on. Although this is a fair point, the discussion may not 

take students any further in their understanding of fortitude and hard work than 

previous extracts. With humility, however, there’s an opportunity to discuss some of its 

finer points. Having a disposition to be humble is the opposite of being proud to the 

point of stubbornness—to fail to recognise we can be wrong or that we need to 

learn.  However, some people, particularly if they have low self-esteem or little 

confidence, can be very quick to assume they are wrong, or people may apologise 

(even if they are right) if they have a fear of conflict.  

 

Here we see Peter is not too quick to berate himself. It’s a reaction to the amount of 

seemingly futile hard work he and the others have been investing on the trail. 

Students may be able to debate at exactly what point on this walk should Peter be 

apologising (as we’re not given a specific time): perhaps apologising after ten 

minutes would show a lack of confidence and leadership, while failing to admit the 

possibility that he’s made a mistake after 12 hours of walking may show an unhelpful 

level of pride. At what point is the apology one rooted in humility? Peter’s humility is 

also shown when he accepts Trumpkin has taught him something. He is immediately 

open to this possibility, while perhaps a prideful character would only grudgingly 

accept this could be the truth or even fail to acknowledge it at all. Students may be 

able to imagine alternative ways Peter could have answered this question, should 

he be full of pride (the opposite of humility): ‘Of course it isn’t going to have 

changed this much’, or ‘Don’t you think I’ve already thought of that’. 
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English Key Skills 
 

Questions: 

 

Give two examples of words or phrases which show Peter’s humility. 

Answers: 

o ‘I’m sorry… It’s my fault for coming this way’ 

o ‘I never thought of that’. 

 

Which pronouns indicate that Peter is humble enough to take responsibility? 

Answers: 

o First person singular pronoun – I 

o Possessive pronoun – my. 

 

Towards the end of the extract, italics are used by the author in Trumpkin’s speech. 

Why? 

Answer: 

o To emphasise the difference between how the landscape used to be 

and the way it is now. 
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Other Activities 
 

 

You could begin by showing quotes or clips of people bragging. For example: 
 

I am the greatest, I said that even before I knew I was. 

It's hard to be humble when you're as great as I am.  

—Mohammed Ali (Boxer) 

 

Ask students to think of any boasts they have heard other people make – it could be 

celebrities or friends. They can share them in groups or to the class.  

 

Ask students to write down some of the boasts they heard, and consider the 

superlatives used. They can note down which words make the quote a boast, rather 

than a more objective honest appraisal.  

 

Alternatively, you could use this list of quotes from celebrities: 

 

Kanye West: ‘For me, I'm a creative genius. There's no other way to word it.  I know 

you're not supposed to say that about yourself, and I say things the wrong way a lot 

of times, but my intention is always positive’.    

 
Chris Brown: ‘I just think I'm a walking art piece, just a ball of creativity’. 

 

Miley Cyrus: ‘I’m on a whole other level … that those girls don’t even get yet 

because they don’t know how to do it’. 

 

Justin Bieber: ‘Don’t say I’m not talented. If you haven’t noticed, I wasn’t made. I 

was found’. 

 

Donald Trump: ‘It turned out to be, probably, by everybody’s count, the 

 biggest-selling business book of all time. There’s never been a business book 

 that’s sold like Trump: The Art of the Deal’. 

 

Chris Pratt: ‘On May 5th, the greatest movie in the history of movies is coming.  

There has never been and will never again be a movie like this. Seriously.  Ever heard 

of Citizen Kane? We’re much better’. (On Guardians of the Galaxy, Vol. 2) 

 

 

After analysing the text or video ask students to produce a more humble version of 

the boasts. It’s important to recognise that humility is about honesty, and not self-

deprecation. It may be that some boasts are based on facts (Mohammed Ali was 

arguably the best boxer ever known), but could be presented more humbly.  

 

As an extension task, students can engage in further hyperbole. Ask them to write 

down a small achievement, such as, ‘I tidied my bedroom’, and then create an 

exaggerated and self-aggrandizing version of that achievement:  

 

Bragging 
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‘I risked serious harm by turning my bedroom from a fungus infested rodent hole into 

a pristine sleeping chamber with a germ count so low doctors are performing kidney 

transplants in there’.  

 

In the photocopyable resources on p. 109, there are a series of words and three 

concentric circles. Students are to place closer to the centre word those terms they 

feel best describe humility; moving further out with those that have a relationship 

with the word but fail to describe it fully; and finally, outside the circles are the words 

that are antonyms to humility or do not relate to humility at all.  

 

Some of the words imply a negative application of humility (self-effacing, which 

implies a lack of confidence rather than a virtue of humility). As an extension, ask 

students to highlight those words that may display elements of humility, but are 

implying its misuse.  

 

Below is a guide to which circles students may place the words in, however they 

may have plausible reasons for putting some words in other categories.  

 

Humility  

1. Meekness 1 

2. Modesty 1 

3. Self-effacing 2 

4. Gentleness 2 

5. Teachable 2 

6. Willingness to learn 2 

7. Unassuming 2 

8. Unpretentious 2 

9. Conceited Outside 

10. Arrogance Outside 

11. Boastful Outside 

12. Vain Outside 

 

 

 

 

In this extract Peter acts humbly.  

 

Ask students: Why do you think that is? What kind of thoughts are going on in Peter’s 

minds, and how does he feel? 

 

Students can write in the thought bubble on p. 108 how Peter feels about getting this 

wrong – and then learning from Trumpkin that he’s wrong to doubt himself.  

 

 

 

 

7 

 

Semantic fields 

Thought Bubble - Peter 

 

 

 
         

 

 

 

Humility 
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Ask students: Read the extract from Chapter 8 of Little Women, written in 1869 by 

the American author Louisa May Alcott. The story is about four sisters growing up in 

straitened circumstances while their father is fighting in the American Civil War. What 

virtues are talked about in this extract? Mark them with your green highlighter pen.  

 

When they got home, they found Amy reading in the parlour. She 

assumed an injured air as they came in, never lifted her eyes from her book, or 

asked a single question. Perhaps curiosity might have conquered resentment, 

if Beth had not been there to inquire and receive a glowing description of the 

play. On going up to put away her best hat, Jo's first look was toward the 

bureau, for in their last quarrel Amy had soothed her feelings by turning Jo's 

top drawer upside down on the floor. Everything was in its place, however, 

and after a hasty glance into her various closets, bags, and boxes, Jo 

decided that Amy had forgiven and forgotten her wrongs. 

 

There Jo was mistaken, for next day she made a discovery which 

produced a tempest. Meg, Beth, and Amy were sitting together, late in the 

afternoon, when Jo burst into the room, looking excited and demanding 

breathlessly, ‘Has anyone taken my book?’ 

 

Meg and Beth said, ‘No’, at once, and looked surprised. Amy poked 

the fire and said nothing. Jo saw her colour rise and was down upon her in a 

minute. 

 

‘Amy, you've got it!’ 

 

‘No, I haven't’. 

 

‘You know where it is, then!’ 

 

‘No, I don't’. 

 

‘That's a fib!’ cried Jo, taking her by the shoulders, and looking fierce 

enough to frighten a much braver child than Amy. 

 

‘It isn't. I haven't got it, don't know where it is now, and don't care’. 

 

‘You know something about it, and you'd better tell at once, or I'll make 

you’. And Jo gave her a slight shake. 

 

‘Scold as much as you like, you'll never see your silly old book again’, 

cried Amy, getting excited in her turn. 

 

‘Why not?’ 

 

‘I burned it up’. 

Comparison with Little Women (Core Activity) 
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‘What! My little book I was so fond of, and worked over, and meant to 

finish before Father got home? Have you really burned it?’ said Jo, turning 

very pale, while her eyes kindled and her hands clutched Amy nervously. 

 

‘Yes, I did! I told you I'd make you pay for being so cross yesterday, and 

I have, so...’. 

 

Amy got no farther, for Jo's hot temper mastered her, and she shook 

Amy till her teeth chattered in her head, crying in a passion of grief and 

anger... 

 

‘You wicked, wicked girl! I never can write it again, and I'll never forgive 

you as long as I live’. 

 

Meg flew to rescue Amy, and Beth to pacify Jo, but Jo was quite beside 

herself, and with a parting box on her sister's ear, she rushed out of the room 

up to the old sofa in the garret, and finished her fight alone. 

 

The storm cleared up below, for Mrs. March came home, and, having 

heard the story, soon brought Amy to a sense of the wrong she had done her 

sister. Jo's book was the pride of her heart, and was regarded by her family as 

a literary sprout of great promise. It was only half a dozen little fairy tales, but 

Jo had worked over them patiently, putting her whole heart into her work, 

hoping to make something good enough to print. She had just copied them 

with great care, and had destroyed the old manuscript, so that Amy's bonfire 

had consumed the loving work of several years. It seemed a small loss to 

others, but to Jo it was a dreadful calamity, and she felt that it never could be 

made up to her. Beth mourned as for a departed kitten, and Meg refused to 

defend her pet. Mrs. March looked grave and grieved, and Amy felt that no 

one would love her till she had asked pardon for the act which she now 

regretted more than any of them. 

 

When the tea bell rang, Jo appeared, looking so grim and 

unapproachable that it took all Amy's courage to say meekly... 

 

‘Please forgive me, Jo. I'm very, very sorry’. 

 

‘I never shall forgive you’, was Jo's stern answer, and from that moment 

she ignored Amy entirely. 

 

      […] 

 

As Jo received her good–night kiss, Mrs. March whispered gently, ‘My 

dear, don't let the sun go down upon your anger. Forgive each other, help 

each other, and begin again tomorrow’. 

 

Jo wanted to lay her head down on that motherly bosom, and cry her 

grief and anger all away, but tears were an unmanly weakness, and she felt 

so deeply injured that she really couldn't quite forgive yet. So she winked hard, 
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shook her head, and said gruffly because Amy was listening, ‘It was an 

abominable thing, and she doesn't deserve to be forgiven’. 

 

With that she marched off to bed, and there was no merry or 

confidential gossip that night. 

 

Amy was much offended that her overtures of peace had been 

repulsed, and began to wish she had not humbled herself, to feel more injured 

than ever, and to plume herself on her superior virtue in a way which was 

particularly exasperating. Jo still looked like a thunder cloud, and nothing 

went well all day. It was bitter cold in the morning, she dropped her precious 

turnover in the gutter, Aunt March had an attack of the fidgets, Meg was 

sensitive, Beth would look grieved and wistful when she got home, and Amy 

kept making remarks about people who were always talking about being 

good and yet wouldn't even try when other people set them a virtuous 

example. 

 

‘Everybody is so hateful, I'll ask Laurie to go skating. He is always kind 

and jolly, and will put me to rights, I know’, said Jo to herself, and off she went. 

 

Amy heard the clash of skates, and looked out with an impatient 

exclamation. 

 

‘There! She promised I should go next time, for this is the last ice we shall 

have. But it's no use to ask such a crosspatch to take me’. 

 

‘Don't say that. You were very naughty, and it is hard to forgive the loss 

of her precious little book, but I think she might do it now, and I guess she will, if 

you try her at the right minute’, said Meg. ‘Go after them. Don't say anything 

till Jo has got good-natured with Laurie, then take a quiet minute and just kiss 

her, or do some kind thing, and I'm sure she'll be friends again with all her 

heart’. 

 

‘I'll try’, said Amy, for the advice suited her, and after a flurry to get 

ready, she ran after the friends, who were just disappearing over the hill. 

 

It was not far to the river, but both were ready before Amy reached 

them. Jo saw her coming, and turned her back. Laurie did not see, for he was 

carefully skating along the shore, sounding the ice, for a warm spell had 

preceded the cold snap. 

 

‘I'll go on to the first bend, and see if it's all right before we begin to 

race’, Amy heard him say, as he shot away, looking like a young Russian in his 

fur–trimmed coat and cap. 

 

Jo heard Amy panting after her run, stamping her feet and blowing on 

her fingers as she tried to put her skates on, but Jo never turned and went 

slowly zigzagging down the river, taking a bitter, unhappy sort of satisfaction in 

her sister's troubles. She had cherished her anger till it grew strong and took 
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possession of her, as evil thoughts and feelings always do unless cast out at 

once. As Laurie turned the bend, he shouted back... 

 

‘Keep near the shore. It isn't safe in the middle’. Jo heard, but Amy was 

struggling to her feet and did not catch a word. Jo glanced over her shoulder, 

and the little demon she was harbouring said in her ear... 

 

‘No matter whether she heard or not, let her take care of herself’. 

 

Laurie had vanished round the bend, Jo was just at the turn, and Amy, 

far behind, striking out toward the smoother ice in the middle of the river. For a 

minute Jo stood still with a strange feeling in her heart, then she resolved to go 

on, but something held and turned her round, just in time to see Amy throw up 

her hands and go down, with a sudden crash of rotten ice, the splash of 

water, and a cry that made Jo's heart stand still with fear. She tried to call 

Laurie, but her voice was gone. She tried to rush forward, but her feet seemed 

to have no strength in them, and for a second, she could only stand 

motionless, staring with a terror-stricken face at the little blue hood above the 

black water. Something rushed swiftly by her, and Laurie's voice cried out... 

 

‘Bring a rail. Quick, quick!’ 

 

How she did it, she never knew, but for the next few minutes she worked 

as if possessed, blindly obeying Laurie, who was quite self-possessed, and lying 

flat, held Amy up by his arm and hockey stick till Jo dragged a rail from the 

fence, and together they got the child out, more frightened than hurt. 

 

‘Now then, we must walk her home as fast as we can. Pile our things on 

her, while I get off these confounded skates’, cried Laurie, wrapping his coat 

round Amy, and tugging away at the straps which never seemed so intricate 

before. 

 

Shivering, dripping, and crying, they got Amy home, and after an 

exciting time of it, she fell asleep, rolled in blankets before a hot fire. During the 

bustle Jo had scarcely spoken but flown about, looking pale and wild, with 

her things half off, her dress torn, and her hands cut and bruised by ice and 

rails and refractory buckles. When Amy was comfortably asleep, the house 

quiet, and Mrs. March sitting by the bed, she called Jo to her and began to 

bind up the hurt hands. 

 

‘Are you sure she is safe?’ whispered Jo, looking remorsefully at the 

golden head, which might have been swept away from her sight forever 

under the treacherous ice. 

 

‘Quite safe, dear. She is not hurt, and won't even take cold, I think, you 

were so sensible in covering and getting her home quickly’, replied her mother 

cheerfully. 
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‘Laurie did it all. I only let her go. Mother, if she should die, it would be 

my fault’. And Jo dropped down beside the bed in a passion of penitent 

tears, telling all that had happened, bitterly condemning her hardness of 

heart, and sobbing out her gratitude for being spared the heavy punishment 

which might have come upon her. 

 

‘It's my dreadful temper! I try to cure it, I think I have, and then it breaks 

out worse than ever. Oh, Mother, what shall I do? What shall I do?’ cried poor 

Jo, in despair. 

 

‘Watch and pray, dear, never get tired of trying, and never think it is 

impossible to conquer your fault’, said Mrs. March, drawing the blowzy head 

to her shoulder and kissing the wet cheek so tenderly that Jo cried even 

harder. 

 

‘You don't know, you can't guess how bad it is! It seems as if I could do 

anything when I'm in a passion. I get so savage, I could hurt anyone and enjoy 

it. I'm afraid I shall do something dreadful some day, and spoil my life, and 

make everybody hate me. Oh, Mother, help me, do help me!’ 

 

‘I will, my child, I will. Don't cry so bitterly, but remember this day, and 

resolve with all your soul that you will never know another like it. Jo, dear, we 

all have our temptations, some far greater than yours, and it often takes us all 

our lives to conquer them. You think your temper is the worst in the world, but 

mine used to be just like it’. 

 

‘Yours, Mother? Why, you are never angry!’ And for the moment Jo 

forgot remorse in surprise. 

 

‘I've been trying to cure it for forty years, and have only succeeded in 

controlling it. I am angry nearly every day of my life, Jo, but I have learned not 

to show it, and I still hope to learn not to feel it, though it may take me another 

forty years to do so’. 

 

The patience and the humility of the face she loved so well was a 

better lesson to Jo than the wisest lecture, the sharpest reproof. She felt 

comforted at once by the sympathy and confidence given her. The 

knowledge that her mother had a fault like hers, and tried to mend it, made 

her own easier to bear and strengthened her resolution to cure it, though forty 

years seemed rather a long time to watch and pray to a girl of fifteen. 

 

‘Mother, are you angry when you fold your lips tight together and go 

out of the room sometimes, when Aunt March scolds or people worry you?’ 

asked Jo, feeling nearer and dearer to her mother than ever before. 

 

‘Yes, I've learned to check the hasty words that rise to my lips, and 

when I feel that they mean to break out against my will, I just go away for a 

minute, and give myself a little shake for being so weak and wicked’, 
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answered Mrs. March with a sigh and a smile, as she smoothed and fastened 

up Jo's dishevelled hair. 

 

‘How did you learn to keep still? That is what troubles me, for the sharp 

words fly out before I know what I'm about, and the more I say the worse I get, 

till it's a pleasure to hurt people's feelings and say dreadful things. Tell me how 

you do it, Marmee dear’. 

 

‘My good mother used to help me’. 

 

[…] 

 

You have had a warning. Remember it, and try with heart and soul to 

master this quick temper, before it brings you greater sorrow and regret than 

you have known today’. 

 

‘I will try, Mother, I truly will. But you must help me, remind me, and keep 

me from flying out’… 

 

In the silence which followed the sincerest prayer she had ever prayed 

left her heart without words. For in that sad yet happy hour, she had learned 

not only the bitterness of remorse and despair, but the sweetness of self-denial 

and self-control, and led by her mother's hand, she had drawn nearer to the 

Friend who always welcomes every child with a love stronger than that of any 

father, tenderer than that of any mother. 

 

Amy stirred and sighed in her sleep, and as if eager to begin at once to 

mend her fault, Jo looked up with an expression on her face which it had 

never worn before. 

‘I let the sun go down on my anger. I wouldn't forgive her, and today, if 

it hadn't been for Laurie, it might have been too late! How could I be so 

wicked?’ said Jo, half aloud, as she leaned over her sister softly stroking the 

wet hair scattered on the pillow. 

 

As if she heard, Amy opened her eyes, and held out her arms, with a 

smile that went straight to Jo's heart. Neither said a word, but they hugged 

one another close, in spite of the blankets, and everything was forgiven and 

forgotten in one hearty kiss. 
 

Q. How do you think Amy felt about apologising to her sister? 

Q. What does the extract teach us about the importance of accepting 

responsibility, and the power of forgiveness?  

Q. Why does Jo find it hard to be virtuous? 

Q. Apart from Amy, who else shows humility in the extract? 

Q. How does Jo show wisdom towards the end of the extract? 
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Extract 6: Lucy Sees Aslan (Fortitude 2) 
 

From Chapter 9, Prince Caspian by C.S. Lewis, begin reading at: ‘Look! Look! 

Look!’ cried Lucy. Finish reading at: So they set off to their right along the 

edge, downstream. And Lucy came last of the party, crying bitterly. 

 

Ethical Evaluation 
What is fortitude and why is it important? 

 

 

 You may wish to refer to the etymology of ‘fortitude’ with your class to help them 

understand and remember the word. They will know of ‘fort’ as in ‘fortress’ or 

stronghold, a place from which to endure a siege which requires resistance over 

a long time. Our English word ‘fort’ is from the Latin word fortis, which means 

‘strong, steadfast, brave’. 

 Nothing worthwhile is achieved in life without hard work and perseverance. We 

need to endure and show resilience to succeed in life. 

 Fortitude is doing what is right in the face of difficulty. It is being resolute. 

 

Here we see Lucy displaying the same characteristics as her initial walk into the 

wardrobe, where she recounted her tale of Mr Tumnus to disbelieving siblings—and 

most of the children making the same mistake in refusing to believe her fanciful tale. 

There are significant parallels here, and it may be worth reading the two together to 

highlight the change in Edmund’s character. Peter and Susan both refuse to believe 

Lucy and patronise her (‘don’t talk to me like a grown-up!’); Lucy seems about to 

resort to the same kind of sulken rage as before; only Edmund—the character who 

descended to the lowest point of betrayal verging on fratricide—approaches this 

conflict differently from Lucy’s wardrobe encounter. Nonetheless, Lucy is once again 

displaying fortitude. We see here that it’s a habit, a disposition to behave this way. 

An important aspect of virtue and character is that a way of behaving becomes 

settled and predictable and used across a range of situations. So there is evidence 

here that Lucy’s original showing of fortitude was not just a ‘one off’, but when 

faced with adversity, she will consistently stick to what she believes is right: ‘But I 

know he was’.  

 

It is, perhaps, understandable that Lucy gets upset: ‘But I know he was’, said Lucy, 

her eyes filling with tears. The idea that Peter and Susan wouldn’t believe that Aslan 

was alive in a fantasy world, one where they saw him resurrected, must have been 

frustrating for her. However, this exchange gives C.S. Lewis an opportunity to show us 

how much Edmund has changed since the first book. He has learnt from his mistake, 

following the advice given to Peter and Susan from the Professor in The Lion, the 

Witch and the Wardrobe, he chooses to believe Lucy, because Lucy has proven 

herself right in the past.  
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English Key Skills 

 

Questions: 
 

Where does Lucy see Aslan? 

Answer: 

o Up there between the mountain ashes (in the trees) 

o This side of the gorge 

o Higher up than they are rather than lower down. 

 

What does Lucy say Aslan wants them to do? 

Answer: 

o To go up where he was and to follow him. 

 

How do the others react? What does this tell you they are thinking? 

Answer: 

o They exchange puzzled glances showing their scepticism and disbelief 

– because they have not seen Aslan.  

 

Why is Lucy so annoyed by what Trumpkin says about Aslan? 

Answer: 

o Because she knows Aslan when she sees him and Trumpkin is doubting. 

 

How do the children try to solve the situation? Is this the right thing to do? 

Answer: 

o They vote and it is the wrong thing to do as it leads them the wrong 

way – the majority is not always right.  

o They should have believed Lucy as she has been right about Aslan in 

the past. 

 

Why does Edmund support Lucy and say that they should believe her? 

Answer: 

o Edmund reminds them that when they were last in Narnia (as told in 

The Lion, the Witch and the Wardrobe) she was right then and it would 

therefore be fair, based on this track record, to believe her this time.  

 

Look at the reactions of Edmund and Lucy. How is this similar to and different from 

the way they behave in The Lion, the Witch and the Wardrobe when Susan and 

Peter disbelieve Lucy about the existence of Narnia?  

Answers: 

o Edmund behaves differently and with integrity, admitting he behaved 

badly a year ago when Lucy discovered Narnia. 
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o Lucy behaves in the same way, showing fortitude, not giving in to peer 

pressure, but getting very upset. 

 

How does Lucy show fortitude in this extract? (Look at your definition of ‘fortitude’.) 

Answer: 

o She sticks to the truth and does not give in to the others. She insists that 

she has seen Aslan and that they should follow him. 

 

Look at where Lucy wakes up the others in the next chapter. How does this provide 

further evidence of her fortitude? 

Answer: 

o It’s an unpopular thing to do. She has to be brave to do what her 

siblings will not like. It’s the right thing to do because Aslan told her to 

wake them up. 

 

Why is it hard for the others to follow Lucy and to believe her?  

Answers: 

o She is the youngest 

o They have not seen Aslan 

o It makes more logical sense to go down than up. 

 

What does Aslan tell Lucy to do? What virtue does she need to do this (and why)? 

Answers: 

o Wake her older siblings  

o Follow him on her own if the others will not follow 

o Fortitude – takes courage, mental resilience and perseverance not to 

follow the crowd or bow to peer pressure. 

 

What does the fact that Lucy sees Aslan and the others do not see him tell us about 

Lucy? 

Answers: 

o She is the spiritual hero of the tale who has more faith so she sees 

Aslan. 
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Other Activities 
 

 

On the Venn diagram on p. 110 students to think of examples that require courage 

or fortitude, or those examples that require both.  

 

For example, going to the dentist once may require courage. To repeatedly go to 

the dentist may also require fortitude. Music lessons are unlikely to require courage, 

but they may require fortitude to continue practising when things get difficult.  

 

 

 

 

Ask students to use this quote from Hamlet to inspire their thoughts, and to write 

them down.  

 

Students are being asked to note their ‘slings and arrows of outrageous fortune’, and 

what helps them to ‘take arms against a sea of troubles’. 

 
Whether 'tis nobler in the mind to suffer 

The slings and arrows of outrageous fortune 

Or to take arms against a sea of troubles 

And by opposing end them. 

 

 

Venn diagram 

Hamlet 
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Extract 7: The Difficult Hike and Dangerous 

Attack (Fortitude 3 - Hard Work) 
 

From Chapter 10, Prince Caspian by C.S. Lewis, begin reading at: 

Before they had gone many yards… 

Finish reading at: 

It was heart-breaking work—all uphill again, back over the ground they 

had already travelled.  

 

Ethical Evaluation 
What is hard work and why is it important? 

 

 

 The habit of working towards a wise goal with energy, commitment and 

persistence. 

  Closely related to fortitude or endurance. 

  Having a disposition to be industrious in activity.  

 

Hard work is one of those ‘performance virtues’, like resilience, that are important for 

enabling us to reach our potential. Hard work as an outcome (or ‘good’) of self-

control will be the kind of productivity that is also wise and helpful.  In this extract, 

students may be just as likely to draw on their knowledge of fortitude as hard work. It 

certainly takes a significant level of resilience to be able to power up the hill so soon 

after doing it once, as C.S. Lewis informs us: It was heart-breaking work—all uphill 

again, back over the ground they had already travelled. We imagine it must have 

been easy to give up, to camp for the night, or to return.  

 

Hard word for the sake of hard work is not virtuous. So, to what extent do we see in 

this passage that this hard work is wise? We know that time is of the essence as they 

attempt to find Caspian and lead a charge against Miraz (and all the evil he stands 

for) within a few days. (Miraz is, in essence, continuing an ongoing genocide). One 

of the aspects of virtue we are attempting to give to students is that context is very 

important. Here the same action of rushing up a hill so soon afterwards may be 

foolhardy. There are times when being properly rested is more important. Revising all 

night before an exam may not be wise, though it’s certainly hard work. Sometimes it 

takes a great deal of self-control to stop working and take the need to rest seriously. 

So is this hard work justified? Perhaps yes (though students may have their own 

opinions) but within a context of a high-risk situation where time is of the essence. Is it 

always advisable to become fatigued repeatedly rushing up a hill? Maybe not. This 

is where the importance of wisdom again appears – wisdom as an overarching 

virtue that is a disposition to do the right thing, at the right time, for the right reason.  
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English: Key Skills 
 
How does the writer use language to show that it is hard work on the hike and also 

hard work escaping from danger? How does he show that they have to make strong 

and determined effort to achieve their goal of getting to Caspian to help him and 

the old Narnians?  

Answers: 

o ‘Not so easy’ 

o Their journey became more and more of a climb and less and less of a 

walk. 

o It was heart-breaking work - all uphill again, back over the ground they 

had already travelled. 

o When they felt that they really couldn't run any more, even to save 

their lives, they all dropped down in the damp moss beside a waterfall 

and behind a big boulder, panting. 

 

How does the writer use language to show that the journey is dangerous even 

before they are shot at? 

Answers: 

o ‘Dangerous’ climb over ‘slippery’ rock with a ‘nasty’ drop into ‘dark’ 

chasms, and the river roaring ‘angrily’ at the bottom 

o Adverb ’angrily’ – use of emotive language to tell us how the river was 

‘roaring’ 

o Adjectives ‘dangerous’, slippery’, and ‘nasty’ used to emphasise risk. 

 

When they are shot at, how does the writer create a sense of realism and danger?  

You should refer to language features and techniques.  

Answers: 

o ‘Whizz’ – onomatopoeia used to bring the event to life, so we actually 

hear what the arrow sounds like flying through the air. 

o ‘Ping’ – onomatopoeia used so we hear the sound of the arrow 

bouncing off Susan’s helmet. ‘One struck Susan's helmet with a sharp 

ping and glanced off’. 

o ‘Down!’ – this is an imperative, an order, shouted by Trumpkin to 

convey a sense of urgency and danger. 

o The arrow that just misses Peter is described with the adjectives ‘cruel’ 

and ‘long’ so we see how dangerous it is and what a narrow escape 

he has had. 

o Peter ‘pulls Susan down’—he doesn’t ask her permission or say ‘Excuse 

me’ or make a suggestion. He just grabs her and physically forces her 

to the ground to get her out of danger immediately. This shows us that 

he is acting dramatically to save her life. 

o Tumpkin orders ‘Quick! Quick! Get back! Crawl!’ 
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Toward the end of the passage, how do we see Peter’s humility?  

 Answer:  

o ‘I ought to have my head smacked for bringing us this way at all’, said 

Peter. 

 

Why is it so disappointing that they have to go back the way they have come? 

 Answer: 

o Because it was such hard work covering that ground in the first place. 

 

Do you think they would have been shot at if they had followed Lucy’s advice? Give 

reasons for your answer.  

 Answer: 

o No. They were in danger because they had not followed Aslan and 

had not heeded Lucy. 
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Other Activities 
 

 

The aim is for students to produce a short story or parable on the benefits of hard 

work.  

 

Students are to consider these short stories of people who have benefited from 

working hard. Although not everyone who works hard will succeed in quite these 

ways (we know there are a lot of social inequalities that can also affect people’s 

outcomes), we’re attempting to reinforce that without working hard it’s less likely you 

will get into these positions. We also know that too much work can be detrimental to 

other important parts of life, such as family and socialising. Students may feel that 

some of these examples tip that balance. Perhaps they would be willing to sacrifice 

a high pay cheque if it meant they could spend more time with family, for example. 

The importance of wisdom here, then, is in being self-aware enough to know when 

we are genuinely ‘overworked’ and when we are using it as an excuse to do less.  

 

Basketballer Michael Jordan had prodigious physical gifts. But as his coach Phil Jackson says 
it was hard work that made him a legend. When Jordan first entered the league, his jump 
shot wasn't good enough. He spent the time between seasons when other players were 
taking a break to practise taking hundreds of jumps a day until it was perfect. Coach Jackson 
said that Jordan's defining characteristic wasn't his talent, but having the humility to know 
he had to work constantly to be the best.   
 

Tennis stars Venus and Serena Williams have played tennis from 6 am since they were six 
years old. The Williams sisters, who have dominated women's tennis for many years, were 
all but raised on the court. From an extremely young age, they described their life to the 
New York Times as, ‘Get up, 6 o’clock in the morning, go to the tennis court, before school. 
After school, go to tennis...’. 
 

 

A Walk Across America 

At age 19, Bob Wieland landed a contract with the Philadelphia Phillies major 

league baseball team.   But he joined the Army to serve as a combat medic in 

Vietnam.  There he lost both of his legs in a mine explosion.   

In the hospital, he sank into a deep depression.  His weight dropped to 87 

pounds.  Then one morning he woke up and said to himself, ‘It won’t help me to 

focus on what I can’t do. What can I do?’   

He began to lift weights and then to lift competitively. He went on to set a world 

record by bench-pressing 500 pounds.   

He also learned to walk on his hands.  On September 8, 1982, he left his California 

home and set out on a journey—to walk across the United States on his hands.  He 

Stories of Hard Work (core activity) 
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got thousands of people to sponsor his trip, with the proceeds going to alleviate 

hunger in this country and around the world.   

It took him three years, eight months, and nearly five million hand steps to reach his 

destination of Washington, D. C.   When he got there, he said: ‘I wanted to show 

that through faith in God and dedication, there’s nothing a person can’t achieve’. 

—Thomas Lickona, Character Matters 

 

Miles Hilton-Barber is a British adventurer who, despite being blind, undertakes a variety of 
expeditions all around the world to raise awareness and money for a charity organisation, 
and blind people in general. His recent trips include flying from London to Sydney in a micro-
light, climbing Mont Blanc, and running across the Gobi Desert. 
 

 
David Beckham was well known as one of football’s hardest workers. In his early days at 
Manchester United, Sir Alex Ferguson praised the fact he’d be out before the rest of the 
team practising set pieces, and then he’d be the last one off the pitch at the end of the day.  
 

Ask students: 

 

 Write a list of the hard things you will have to do before you are 16.  

 Why is doing hard things good for you?  

 Which hard things are you going to look for to do to build endurance and 

the virtue of hard work? 

 

 

 

 

Building on the above activity, ask students to produce a persuasive essay, extolling 

the virtue of hard work and explaining why they believe people shouldn’t give up 

when something gets difficult. You could ask them to consider: 

 
 What are the benefits of working hard? 

 Why is laziness a bad thing? 

 How will working hard specifically help students? 

As an extension task, you could also ask them: 

 
 What are the dangers of not knowing when to stop working? 

 How do other virtues help you to work hard? 

 

‘Tough Times Ahead’ Essay Task 

https://en.wikipedia.org/wiki/British_people
https://en.wikipedia.org/wiki/Adventurer
https://en.wikipedia.org/wiki/London
https://en.wikipedia.org/wiki/Sydney
https://en.wikipedia.org/wiki/Mont_Blanc
https://en.wikipedia.org/wiki/Gobi_Desert
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Extract 8: Caspian Fights Evil (Integrity 2) 
 

From Chapter 12, Prince Caspian by C.S. Lewis, begin reading at:‘Don’t like 

the sound of that’, whispered Trumpkin to Peter. ‘Let’s listen for a moment’. All 

three stood perfectly still on the outside of the door. 

Finish reading at: Then the light was knocked over and it was all swords, 

teeth, claws, fists and boots for about sixty seconds. Then silence. 

Ethical Evaluation 
What is integrity and why is it important? 

 

 Integrity is the habit of sticking to and standing up for what is right even when it is 

difficult and carries a cost. Integrity can be summed up as following one’s 

conscience.  It is telling the truth and doing the right thing even when this is hard.   

 

 Integrity is being true to oneself. The famous line from Shakespeare, ‘to thine own 

self be true’ is one of the best-known references to integrity. Acting with integrity 

means you are honest with yourself and also with other people. We see this at 

work in the way Lucy responds to her siblings. 

 

 Integrity is part of who Lucy is—her identity as a person, her character. This is the 

source of her strength of character in this situation.  Her integrity enables her to 

stick to the truth, resist pressure from her siblings to change her story, and bear 

the suffering that goes with that. 

 

In this extract, we see that Nikabrik has been swayed by the power of the Witch and 

deceived the others. Integrity is also about having the right personal convictions. 

Here, Nikabrik is being honest about his support for the Queen, but it comes after 

much deception where he was pretending to be on the side of good. However 

earlier in the story we heard that Cornelius did not reveal his true identity as a half-

dwarf until the right time. Students might be able to draw parallels between 

Cornelius and Nikabrik: both kept a secret and both revealed it at a time that 

seemed to make sense.  

 

However, we recognise Cornelius as a hero and Nikabrik a traitor, which allows us to 

reinforce the point: it is not only the behaviour of a person that makes them virtuous, 

as identical behaviours can be both good and bad— it’s the context in which they 

happen, which is rooted in their head (their understanding of the situation and the 

virtues), their heart (their motivation and emotional state), and their hand (what they 

do).
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English Key Skills 
 

You may use these questions to aid literal and inferential comprehension and the 

writers’ use of language and technique (dramatic irony, simile, use of sense, 

punctuation in list to heighten jumpiness and tension, use of italics for emphasis and 

questioning/sceptical tone). 

 

Questions: 

 
Read the first few lines of the extract. Explain the ‘dramatic irony’ in this passage. 

What do we know as readers that Caspian and his followers do not know?  

Answers: 

o That Peter, Edmund and Trumpkin have arrived and are listening 

outside the door 

o That blowing the horn to call for help has therefore worked 

o That the old Kings and Queens of Narnia (the Pevensies) are alive and 

in Narnia. 

 

How do we know from the first few lines that Nikabrik lacks integrity as he is more 

interested in getting power than doing what’s right?   

 Answers: 

o Repetition of ‘power’ four times in six lines of his speech 

o ‘Power so much greater than Aslan’s’ 

o ‘We want power’ 

o ‘A power that will be on our side’ 

o ‘As for power, do not the stories say that the Witch defeated Aslan?’  

 

Why is the word ‘say’ in italics in Nikabrik’s speech? 

Answer: 

o To cast doubt, i.e., it is only said that Aslan came back to life. Nikabrik is 

implying that this did not really happen. 

 

Integrity is sticking to our moral values, following our conscience and doing what’s 

right. How does Caspian show integrity in this extract? 

Answers: 

o Peter does not want power at any cost; he is not prepared to ‘go to 

the dark side’ and seek the Witch’s power as Nikabrik suggests. 

o He is prepared to stand up for and to fight for what is right. 
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In the last paragraph of the extract, how does the writer create the sense of 

confusion and chaos and how vivid and frightening the fight is?  

 

Answers: 

o Sound – ‘animal roaring’ – ‘clash of steel’ 

o Sense of speed - ‘rush’ 

o ‘Horror’ - it is scary - ‘horrible, grey, gaunt creature’ (Wer-wolf) 

o Simile used to describe the hag’s face - ‘nose and chin stuck out like a 

pair of nut-crackers’  

o Violence - hag has Cornelius by the throat 

o Violence - ‘At one slash of Trumpkin’s sword her head rolled on the 

floor’ – decapitation 

o Darkness and light knocked out and they are underground 

o In the dark, a sense of panic and frenzy through use of list: ‘all swords, 

teeth, claws, fists and boots for about 60 seconds’. Commas in list give 

sense of jumpiness and tension and speed. 
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Other Activities 
 

Students will write a response to this letter from Nikabrik to the newspaper editor. In 

this kind of writing, a student must be concise, refute Nikabrik’s claims and attempt 

to persuade him that summoning the White Witch is not the right course of action.  

 

Dear Editor, 
 

I find the level of bias in your publication outlandish. Every mention of the 

White Witch has been derogatory to the point of slander. Once, many years ago, 

the White Witch looked after Dwarves like myself. It is to my dismay I do not 

see my brothers and sisters awaiting her return, as Telmarines have treated us 

so badly for so long. It is to this end that I intend to summon her back, so us 

Dwarves can once again be truly equal members of Narnia. 
 

Yours sincerely, 

Nikabrik. 

 

 

 

 

Before the fight, there is an argument inside Aslan’s How between Nikabrik and 

Caspian. 

 

Write your own script of an argument or disagreement based on your own life and 

experience where you are standing up for what is right and a ‘friend’ is trying to 

persuade you to take the wrong course of action. 

 

Rehearse and perform this in pairs but make sure you write your own script that is 

personal to you. 

Dear Editor 

Script writing (Core Activity) 
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Extract 9: Peter Spares a Life (Self-Control) 
 

From Chapter 14, Prince Caspian by C.S. begin reading from: ‘Tough’, said Peter. 

‘Very tough. I have a chance if I can keep him on the hop till his weight and short 

wind come against him—in this hot sun too. To tell the truth, I haven't much chance 

else. 

Finish reading at:  I suppose it is what Aslan would like. But that brute will be up again 

in a minute and then—’  

 

Ethical Evaluation 
What is self-control and why is it important? 

 

 Self-control is where we make ourselves do something rather than being 

made to do something by someone such as a parent or teacher. We take 

charge of our own lives rather than being pushed around by our appetites and 

desires. 

 

 We choose to exercise control rather than giving in. Self-control requires the 

moderation of desires and is shown in delayed gratification. We cannot fulfil our 

potential if we cannot control ourselves. 

 

 The more we exercise self-control in a particular area of our lives, the easier it 

is to exercise self-control in that area. We are creatures of habit. 

 

There are many virtues and vices students may pick up on in this extract that have 

been considered before. For example, fortitude and courage in battle have been 

discussed in The Lion, the Witch and the Wardrobe. This time we’re focussing on self-

control; Peter shows he is able to stay his hand when he gains what presumably he 

believes (as commentated by Edmund) is an unfair advantage in the fight. 

Edmund’s comment about it being ‘gentlemanly’ possibly hints at previous 

discussions the two may have shared or a common understanding how these kinds 

of duels should be conducted. We can often talk about what we should do in a 

given situation, but these kinds of past deliberations and abstract moral decisions 

can often be difficult to put into practice.  

 

Some would argue that self-control isn’t quite the same thing as temperance. A 

temperate person is one who does not suffer from extreme temptations to begin 

with. Here, as far as we know, Peter is not just showing self-control—in the heat of a 

fight he is not even showing signs of a particular temptation to strike at Miraz. 

Students may be able to think of times when they have had to show self-control. But 

what may be more difficult is to imagine themselves in a situation where they do not 

need to exercise self-control, as at a deeper level they have control of their desires 

and that somehow, they can mediate their level of desire before it reaches a point 

where self-control is necessary.  
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English Key Skills 
 

Questions: 
 

Peter has to exercise self-control and face his fears in order to do single combat with 

Miraz. He has to control his desires and emotions because he is taking a huge risk to 

fight Miraz. Why does Peter fight Miraz? 

Answer:  

o Because it is the right thing to do – even though it is the hard thing to      

do. 
 

Which virtues does Peter demonstrate here? 

Answer: 

o Self-control, courage (bravery), fortitude, justice, love (he is helping 

Caspian), hard work (it’s a tough fight and he has to keep going when 

injured). 
 

Is Peter confident of winning against Miraz? How do we know this? What does this tell 

us about Peter? 

Answer: 

o No 

o Says it’s ‘tough’ 

o Says he hasn’t much chance unless Miraz gets out of breath in the 

heat 

o He fights battles that need to be fought even though he doesn’t know 

he’ll win. He does it because it’s the right thing to do, not because he is 

confident of winning. 
 

Why would it have been easy in the heat of the battle for Peter to kill Miraz? Why 

didn’t he do so?  

 Answer: 

o It would be dishonourable and unchivalrous, unbecoming to Peter’s 

position and against what Aslan would want (wrong before God and 

society) 

o ‘Comes of being a Knight and a High King’ 

o ‘I suppose it is what Aslan would like’ 

o Miraz is wounded and vulnerable. 
 

Give examples of situations where you find it hard to exercise self-control? What is 

your battle plan for developing self-control?  

Answer: 

o When angry, tired, frustrated – specify. 
 

How is Peter’s behaviour in contrast to that of the Lords Glozelle and Sopespian?  

Answer: 

o Peter behaves honourably and Miraz’s lords behave dishonourably. 
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Other Activities 
 

 

(Taken from the BBC news website) 

 

Blackman, who will be sentenced on Friday, was convicted by a seven-strong court 

martial board following a two-week trial. 

 

The murder took place after a patrol base in Helmand Province came under attack 

from small arms fire from two insurgents. 

 

The Afghan prisoner was seriously injured by gunfire from an Apache helicopter 

gunship sent to provide air support, and the marines found him in a field. 

 

Blackman was filmed by a camera mounted on the helmet of one of the other 

marines shooting the victim at close range with a 9mm pistol. 

 

After the shooting, Marine A said: ‘There, shuffle off this mortal coil ... It's nothing you 

wouldn't do to us’. 

 

He added: ‘Obviously this doesn't go anywhere fellas. I just broke the Geneva 

Convention’. 

 

Marine A told the court martial who found him guilty that he had fired because of 

‘poor judgement and lack of self-control’, but said he had thought the insurgent 

was already dead. 

 

 

Engage students in a discussion. Possible questions include: 

 

Why did Sergeant Alexander Blackman go to prison for killing a wounded Taliban 

fighter captured in Iraq? 

Answers: 

o Against international conventions 

o Unjust to kill wounded soldier taken prisoner 

o He lacked self-control 

o He has post-traumatic stress disorder. 

 

How does this link to the Narnian virtues? 

o Lack of self-control 

o Peter spared the life of an enemy. 

Do you think Sgt Blackman’s behaviour was right or excusable? 

 

How do you think you would like to behave in that situation? 

 

Sgt Blackman  
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From Chapter 18, The Scouring of the Shire from The Return of the King 
 

The hobbits of the villages had seen Saruman come out of one of the huts, 

and at once they came crowding up to the door of Bag End. When they heard 

Frodo's command, they murmured angrily: 

'Don't let him go! Kill him! He's a villain and a murderer. Kill him!' 

Saruman looked round at their hostile faces and smiled. 'Kill him!' he mocked. 

'Kill him, if you think there are enough of you, my brave hobbits!' He drew himself up 

and stared at them darkly with his black eyes. 'But do not think that when I lost all my 

goods I lost all my power! Whoever strikes me shall be accursed. And if my blood 

stains the Shire, it shall wither and never again be healed’. 

The hobbits recoiled. But Frodo said: 'Do not believe him! He has lost all 

power, save his voice that can still daunt you and deceive you, if you let it. But I will 

not have him slain. It is useless to meet revenge with revenge: it will heal nothing. Go, 

Saruman, by the speediest way!' 

'Worm! Worm!' Saruman called; and out of a nearby hut came Wormtongue, 

crawling, almost like a dog. To the road again, Worm!' said Saruman. 'These fine 

fellows and lordlings are turning us adrift again. Come along!' 

Saruman turned to go, and Wormtongue shuffled after him. But even as 

Saruman passed close to Frodo a knife flashed in his hand, and he stabbed swiftly. 

The blade turned on the hidden mail-coat and snapped. A dozen hobbits, led by 

Sam, leaped forward with a cry and flung the villain to the ground. Sam drew his 

sword. 

'No, Sam!' said Frodo. 'Do not kill him even now. For he has not hurt me. And in 

any case I do not wish him to be slain in this evil mood. He was great once, of a 

noble kind that we should not dare to raise our hands against. He is fallen, and his 

cure is beyond us; but I would still spare him, in the hope that he may find it’. 

Saruman rose to his feet, and stared at Frodo. There was a strange look in his 

eyes of mingled wonder and respect and hatred. 'You have grown, Halfling’, he 

said. 'Yes, you have grown very much. You are wise, and cruel. You have robbed my 

revenge of sweetness, and now I must go hence in bitterness, in debt to your mercy. 

I hate it and you! Well, I go and I will trouble you no more. But do not expect me to 

wish you health and long life. You will have neither. But that is not my doing. I merely 

foretell’. 

Ask students to compare and contrast with Peter sparing the life of Miraz. 

 

In the style of a post-match interview, students can interview Peter to understand 

more about why he spared the life of Miraz. This could be done as a written task, or 

as a piece of role-play. Students will have to learn and understand this extract well 

to be able to speak about it in their own words.  

Comparing texts 

Interview with Peter 
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Extract 10: Aslan Puts Things Right (Justice) 
 

From Chapter 14, Prince Caspian by C.S. Lewis, begin reading at: Sad old 

donkeys who had never known joy grew suddenly young again; chained 

dogs broke their chains 

Finish reading at: ‘Yes, Dearest’, said Aslan. ‘But not the long journey yet’. … 

‘Why, I do declare I feel that better. I think I could take a little breakfast this 

morning’.  

 

Ethical Evaluation 
What is justice and why is it important? 

 

 Justice is the habit of treating everyone with equal respect and fairness. 

Recognising the rule of law means that I am subject to it, and this enables me to 

be a reliable and responsible person who respects others’ rights. 

 

 Justice entails fulfilling our responsibilities, taking responsibility for our actions, 

admitting when we’ve done wrong and making amends, recognising that no 

one—including ourselves—is ‘above the law’. It is not one law for you and a 

different law for me. 

 

 The person who is just acknowledges and accepts that moral rules apply to them 

as well as to other people.  

 

Injustice comes in many forms. The beating of the boy is child abuse, a clear 

violation of human rights.  No child deserves to be beaten.  If the man beating the 

boy put himself in the boy’s place, he would not inflict such cruelty on him.  

 

Animals also deserve to be treated with respect.  Although we can use animals to 

do work for us and we may use them for food, we must not abuse them.  In the 

extract, there are donkeys that had never known joy, the dogs had been chained, 

and perhaps the horses had never been free of their carts.   

 

Do students know of instances of animal abuse in their own communities?  What can 

they do to reduce that? As for the sick old woman whom Aslan cures, the 

implication may be that simply by his presence, Aslan has reversed her physical 

decline by giving her the will to live: ‘Oh Aslan! I knew it was true … the colour came 

back to her white face’. Just by being in Narnia, Aslan is putting right the wrongs of 

Miraz’s reign.  
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English Key Skills 

  
Skills, literal and inferential comprehension, writing technique, use of devices 

(onomatopoeia, euphemism, simile/imagery). 
 

Questions: 
  
How are the donkeys described at the start? 

Answer: 

o sad 

o old. 

  

What happens to the donkeys? 

Answer 

o They suddenly grow young again. 

  

What four things do the horses do? What onomatopoeia is used to describe the 

sound the horses make on the road? 

 Answers 

o Kick carts to pieces 

o Come trotting 

o Whinnying 

o Clip clop (onomatopoeia). 

  

What can we infer or deduce about the horses from the way they are 

described? 

Answers 

o Decisive (kick carts) and rebellious against tyranny 

o Happy, cheerful (whinny, clip, clop) 

o Energetic, enlivened (trotting). 

 

In the second paragraph, how do we see justice demonstrated as the man who 

is beating the boy gets his comeuppance? 

Answers 

o Man turned into a tree 

o Stick turns to flower in his hand 

o He can’t drop it and it turns into a branch 

o His body turns into a trunk. 

  

How are his feet described and why is this appropriate? 

Answer 

o They ‘take root’ (that’s what trees do). 
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Why is the crying child unafraid of Aslan? 

Answer 

o Has not seen picture before she meets real thing. 

  

How do we know Aslan has supernatural strength? 

Answer 

o The house falls apart when Aslan enters it. 

  

What does ‘at death’s door’ mean? What do we call this type of expression in 

English? 

Answers 

o About to die, on the threshold of death  

o Idiom  

 

What technique is used when the Auntie asks Aslan if he has come to ‘take me 

away’ and why? 

Answers 

o Euphemism 

o Avoids using word ‘death’. 

  

What does the ‘long journey’ that Aslan mentions refer to? 

Answers 

o To heaven/eternity/leaving this world. 

What does Aslan do for the child’s Auntie? 

Answer 

o Heals her. 

  

How does C. S. Lewis describe the colour coming back into Auntie and why is this 

description so effective? 

Answers 

o Uses a lovely simile 

o ‘Like the flush creeping along the underside of a cloud at sunrise’ 

o Appropriate because sunrise signals a new day and her life is 

returning. 

 

What has this got to do with the Christian story and who Aslan represents? 

Answers 

o Christ the healer 

o In the gospels Jesus went about doing good and healing those who 

were sick. 
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Other activities 
 

 

Ask students to compile a report on some form of injustice in the world. This could be 

child labour, human trafficking, the destruction of rain forests, or any other situation 

they feel is ‘unjust’.  

 

The report could take the format: 

 

 Introduction: a short paragraph explaining the context 

 What is happening: a few paragraphs where students cite evidence of the 

injustice 

 Why it’s wrong: students can then offer their opinion, explaining why they 

think this is an injustice 

 Conclusions: students write some final thoughts and recommendations for 

how to end the injustice. 

 

They will produce a short report on the key facts and some recommendations.  

 

 

In this passage, Aslan and his followers put right many injustices. This is similar to 

Chapter 18, The Scouring of the Shire, from The Return of the King (third book in The 

Lord of the Rings trilogy) by J.R.R. Tolkien.  

 

Students will already know part of this extract from the core activity in Extract 9. 

 

Compare and contrast how justice is brought about in each text. 

  

Chapter 18, The Scouring of the Shire, from The Return of the King  
 

The travellers trotted on, and as the sun began to sink towards the White 

Downs far away on the western horizon they came to Bywater by its wide pool; and 

there they had their first really painful shock. This was Frodo and Sam's own country, 

and they found out now that they cared about it more than any other place in the 

world. Many of the houses that they had known were missing. Some seemed to 

have been burned down. The pleasant row of old hobbit-holes in the bank on the 

north side of the Pool were deserted, and their little gardens that used to run down 

bright to the water's edge were rank with weeds. Worse, there was a whole line of 

the ugly new houses all along Pool Side, where the Hobbiton Road ran close to the 

bank. An avenue of trees had stood there. They were all gone. And looking with 

dismay up the road towards Bag End they saw a tall chimney of brick in the 

distance. It was pouring out black smoke into the evening air. 

 

[….] 

Research (Core Activity) 

Scouring of the Shire: Compare and Contrast 
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'I am a messenger of the King,' he said. 'You are speaking to the King's friend, 

and one of the most renowned in all the lands of the West. You are a ruffian and a 

fool. Down on your knees in the road and ask pardon, or I will set this troll's bane in 

you!' 

 

The sword glinted in the westering sun. Merry and Sam drew their swords also 

and rode up to support Pippin; but Frodo did not move. The ruffians gave back. 

Scaring Breeland peasants, and bullying bewildered hobbits, had been their work. 

Fearless hobbits with bright swords and grim faces were a great surprise. And there 

was a note in the voices of these newcomers that they had not heard before. It 

chilled them with fear. 

 

'Go!' said Merry. 'If you trouble this village again, you will regret it’. The three 

hobbits came on, and then the ruffians turned and fled running away up the 

Hobbiton Road; but they blew their horns as they ran. 

 

'Well, we've come back none too soon,' said Merry. 

 

[….] 

 

'Not a day too soon. Perhaps too late, at any rate to save Lotho,' said Frodo. 

'Miserable fool, but I am sorry for him’. 

 

'Save Lotho? Whatever do you mean?' said Pippin. 'Destroy him I should say’. 

 

'I don't think you quite understand things, Pippin’, said Frodo. 'Lotho never 

meant things to come to this pass. He has been a wicked fool, but he's caught now. 

The ruffians are on top, gathering, robbing and bullying, and running or ruining things 

as they like, in his name. And not in his name even for much longer. He's a prisoner in 

Bag End now, I expect, and very frightened. We ought to try and rescue him’. 

 

'Well I am staggered!' said Pippin. 'Of all the ends to our journey that is the 

very last I should have thought of: to have to fight half-orcs and ruffians in the Shire 

itself – to rescue Lotho Pimple!' 

 

'Fight?' said Frodo. 'Well, I suppose it may come to that. But remember: there 

is to be no slaying of hobbits, not even if they have gone over to the other side. 

Really gone over, I mean; not just obeying ruffians' orders because they are 

frightened. No hobbit has ever killed another on purpose in the Shire, and it is not to 

begin now. And nobody is to be killed at all, if it can be helped. Keep your tempers 

and hold your hands to the last possible moment!' 

 

'But if there are many of these ruffians’, said Merry, 'it will certainly mean 

fighting. You won't rescue Lotho, or the Shire, just by being shocked and sad, my 

dear Frodo’. 

 

'Well, you're wanted anyhow’, said the leader. 'We want you. Take him lads! 

Lockholes for him, and give him something to keep him quiet!' 

 

The Men took one step forward and stopped short. There rose a roar of voices 

all round them, and suddenly they were aware that Farmer Cotton was not all 
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alone. They were surrounded. In the dark on the edge of the firelight stood a ring of 

hobbits that had crept up out of the shadows. There was nearly two hundred of 

them, all holding some weapon. 

 

Merry stepped forward. 'We have met before’, he said to the leader, 'and I 

warned you not to come back here. I warn you again: you are standing in the light 

and you are covered by archers. If you lay a finger on this farmer, or on anyone else, 

you will be shot at once. Lay down any weapons that you have!' 

 

The leader looked round. He was trapped. But he was not scared, not now 

with a score of his fellows to back him. He knew too little of hobbits to understand his 

peril. Foolishly he decided to fight. It would be easy to break out. 

 

'At 'em lads!' he cried. 'Let 'em have it!' 

 

With a long knife in his left hand and a club in the other he made a rush at the 

ring, trying to burst out back towards Hobbiton. He aimed a savage blow at Merry 

who stood in his way. He fell dead with four arrows in him. 

 

That was enough for the others. They gave in. Their weapons were taken from 

them, and they were roped together, and marched off to an empty hut that they 

had built themselves, and there they were tied hand and foot, and locked up under 

guard. The dead leader was dragged off and buried. 
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Extract 11: Reepicheep’s Tail (Love 2) 
 

From Chapter 15, Prince Caspian by C.S. Lewis, begin reading at: Only after 

he had turned completely round three times did he realise the dreadful truth. 

Finish reading at: ‘Ah!’ roared Aslan. ‘You have conquered me. You have 

great hearts. Not for the sake of your dignity, Reepicheep, but for the love 

that is between you and your people, and still more for the kindness your 

people showed me long ago when you ate away the cords that bound me 

on the Stone Table (and it was then, though you have long forgotten it, that 

you began to be Talking Mice), you shall have your tail again’.  

 

Ethical Evaluation 
What is love and why is it important? 

 

 Love is the habit of acting selflessly for the good of another without seeking 

recognition or reward; putting the interests of others ahead of our own; the 

willingness to sacrifice for the sake of another; doing good for others by 

being kind, caring, generous and loyal.  

 There is no greater love than to lay down one’s life for another. 

 Teaching love as unselfishness or kindness helps to maintain clarity. The 

example I give is of the steadfast love of a colleague who was a senior 

teacher and who is now a caregiver for his wife, who is in a wheelchair and 

severely disabled from a stroke. He is devoted and selfless in his care. 

 

Reepicheep’s friends show love because they are willing to sacrifice their tails: ‘May 

it please your High Majesty’, said the second Mouse, whose name was Peepiceek, 

‘we are all waiting to cut off our own tails if our Chief must go without his. We will not 

bear the shame of wearing an honour which is denied to the High Mouse’. Their tails 

are a symbol of honour, and without them they face ridicule.  

 

This is perhaps not so different from school life, where failing to ‘fit in’ can cause 

young people to be bullied and ostracised. However, we may wish to help students 

draw a distinction here: there is a difference between copying someone because 

they are ‘popular’ and wanting to earn their acceptance, and copying something 

because you want to show an act of loving kindness.  

 

The actions may be very similar, if not identical, but this is why the ‘heart’ is an 

essential part of character. It is not only doing what appears to be right, but it is 

having the right motivation. It is perhaps debatable, but it seems Reepicheep’s 

friends do not wish to emulate him, but seek to lessen his suffering by acting in 

solidarity and making sure he does not feel alone. This is about sacrifice. 
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English Key Skills 
 

What does Reepicheep mean by ‘I am completely out of countenance. I must 

crave your indulgence for appearing in this unseemly fashion’? Translate it into 

modern English.  

 

Answer: 

o I do not look myself– I apologise for appearing in an inappropriate 

fashion before the King and I ask to be excused.  

 

What is Aslan concerned that Reepicheep might be focussing on too much? 

Answer: 

o His honour. 

 

Why might that be a bad thing? 

Answer: 

o Pride. 

 

Aslan does not restore Reepicheep’s tail to help his honour and dignity. He does so 

for another, more important, reason. What is it? 

Answer: 

o Love. 

 

Write down the lines that show why Aslan decides to restore Reepicheep’s tail. (He 

gives two reasons.) 

Answers: 

o ‘For the love that is between you and your people’ 

o ‘and still more for the kindness your people showed me long ago when 

you ate away the cords that bound me on the Stone Table …. you 

shall have your tail again’. 

 

How do we know how much love and loyalty Reepicheep’s followers have for him? 

What are they prepared to do? Why? 

Answers: 

o Cut off their tails  

o So Reepicheep will not be the only one without a tail. 

 

Explain what happened to the mice after they were kind to Aslan in The Lion, the 

Witch and the Wardrobe 

Answer: 

o They began to be talking mice. 

 

Why does Aslan care more about love than honour and status and looks? 

Answer:  

o Because acting selflessly is more important. 
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Other Activities 
 

 

Do some research and tell the class or a partner about someone who showed real 

sacrificial love for another human being.  

 

Students could be asked to recount this story through writing a paraphrased 

account, or they could present the information through a poster or presentation.  

 

Students may want to consider the facts of the story, the motivation of the person 

making a sacrifice, any difficulties or other virtues that were required to make the 

sacrifice, and the outcome of the story.  

 

 

 

Have students take turns taking on the role of Reepicheep and his followers.  

 

Students will devise questions to ask Reepicheep and his loyal followers to 

understand how they were feeling in this situation and why they offered to cut off 

their tails.  

 

Research (Core Activity) 

Hot-seating 



 

86 

Extract 12: Telmarine Soldiers Given a Second 

Chance (Forgiveness) 
 

From Chapter 15, Prince Caspian by C.S. Lewis, beginning at: At the sight of Aslan 

the cheeks of the Telmarine soldiers became the colour of cold gravy, their knees 

knocked together, and many fell on their faces. They had not believed in lions and 

this made their fear greater. 

 

Finish at: ‘Go through it, my son’, said Aslan, bending towards him and touching the 

man's nose with his own. As soon as the Lion's breath came about him, a new look 

came into the man's eyes... Then he squared his shoulders and walked into the Door. 

  

Ethical Evaluation 
What is forgiveness and why is it important? 

 

 To forgive is to show love. It is the habit of letting go of anger or resentment 

towards others who have caused an injury of some kind (even while holding an 

offender accountable for his action).  

 It is especially important to understand that love is a decision/action and not just 

doing what we feel like.  

 Forgiveness still requires justice, and although it may be beneficial to forgive 

someone who has wronged you, that person may still need to face justice.  

Although we do not have the word ‘forgiveness’ explicitly in this passage, we do see 

Aslan giving the defeated soldiers a second chance: ‘And now’, said Aslan, ‘you 

men and women of Telmar, will you go back to that island in the world of men from 

which your fathers first came? It is no bad place’. Here, the rightful king is on the 

throne, the ‘old Narnians’ can live in peace again, justice is served. Perhaps there is 

a need for vengeance, but we should be careful not to confuse justice with 

revenge. The soldiers are defeated. They are exiled to a place they can harm no 

one else. Justice has been served.  

 

Forgiveness isn’t easy. Nor is it spontaneous and permanent. Forgiveness can require 

an act of will; it requires deliberation and wisdom to make the choice to forgive. Old 

resentments can resurface even after we think we’ve forgiven someone. The choice 

to forgive requires self-control to prevent us from bringing up old wounds. Letting go 

of anger, bitterness and resentment is an important aspect of forgiveness. That 

doesn’t mean people are not held accountable for what they have done though. A 

person who is forgiven still has to deal with the consequences of his actions. It is 

important to reiterate that forgiveness is important for the victim to move on, rather 

than be trapped in bitterness and anger. However, this is held in balance with justice 

and the need to protect others. There was still a consequence for the Telmarine 

soldiers – they were no longer welcome in Narnia amongst the creatures they had 

mistreated. Equally, while we may forgive those that hurt us, they should expect to 

be held accountable for their actions.  
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English Key Skills 
 

Questions: 

 
How are the defeated Telmarine soldiers treated? 

Answers: 

o With dignity and respect 

o Not taunted 

o Not beaten 

o Firmly, locked up. 

 

What are the two offers made to the defeated Telmarines? 

Answers: 

o Stay in Narnia and be loyal to Caspian and live under his rule 

o Have a fresh start back in our world where their ancestors came from.  

 

Do you think this is fair and shows that Aslan has forgiven them for fighting on the 

wrong side against himself and the old Narnians?  

Answers: 

o Yes, they are given a second chance 

o Being given a second chance is part of forgiveness 

o Miraz made them fight. 

 

How does Aslan show kindness and affection to the Telmarine who is the first to go 

through the door in the air? 

Answer: 

o ‘Go through it, my son’, said Aslan, bending towards him and touching the 

man's nose with his own. As soon as the Lion's breath came about him, a 

new look came into the man's eyes - startled, but not unhappy - as if he 

were trying to remember something. Then he squared his shoulders and 

walked into the Door 

o ‘My son’ indicates affection 

o Physical contact (nose) 

o Breathed confidence and happiness into him to help him. 

 

How else could the novel have ended? Is this a good ending? Why? 

Answer: 

o Telmarines punished severely, having their hands chopped off so they 

cannot carry weapons (or work to get food to survive) 

o Telmarines killed after torture 

o Different way back to our world 

o Good ending, as we have a fair and just denouement (tying loose ends 

together). 
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Other Activities 
 

 

Watch this video: 

 

As We Forgive: The Story of Rwanda’s Redemption 

https://www.youtube.com/watch?v=mK0W4jx2OZY 

 

Ask students to think about who they need to forgive, what the hardest thing to 

forgive would be, and what their personal experiences of forgiveness have been.  

 

Other resources that may help the discussion: 

 

The Truth and Reconciliation Commission from South Africa: 

https://www.youtube.com/watch?v=9k4deBth2K8 

 

Instead of the video, or as an extension task, you may wish to ask students to reflect 

on these passages on forgiveness. 

 

From Matthew’s Gospel:  

 

Then came Peter to him, and said, ‘Lord, how oft shall my brother sin 

against me, and I forgive him? till seven times?’ Jesus saith unto him, ‘I 

say not unto thee, Until seven times: but, Until seventy times seven’. 

 

Therefore is the kingdom of heaven likened unto a certain king, which 

would take account of his servants. And when he had begun to reckon, 

one was brought unto him, which owed him ten thousand talents. But 

forasmuch as he had not to pay, his lord commanded him to be sold, 

and his wife, and children, and all that he had, and payment to be 

made. The servant therefore fell down, and worshipped him, saying, 

‘Lord, have patience with me, and I will pay thee all’. Then the lord of 

that servant was moved with compassion, and loosed him, and forgave 

him the debt’. 

 

But the same servant went out, and found one of his fellowservants, 

which owed him a hundred pence: and he laid hands on him, and took 

him by the throat, saying, ‘Pay me that thou owest’. And his 

fellowservant fell down at his feet, and besought him, saying, ‘Have 

patience with me, and I will pay thee all’. And he would not: but went 

and cast him into prison, till he should pay the debt. So when his 

fellowservants saw what was done, they were very sorry, and came and 

told unto their lord all that was done. Then his lord, after that he had 

called him, said unto him, ‘O thou wicked servant, I forgave thee all that 

debt, because thou desiredst me: shouldest not thou also have had 

compassion on thy fellowservant, even as I had pity on thee?’ And his 

lord was wroth, and delivered him to the tormentors, till he should pay all 

that was due unto him. So likewise shall my heavenly Father do also unto 

Compare Stories of Forgiveness 

https://www.youtube.com/watch?v=mK0W4jx2OZY
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you, if ye from your hearts forgive not every one his brother their 

trespasses. 

 

Matthew 18:21-35, King James Version, 1611 

 

You may want to ask students questions about the meaning in this passage, for 

example: 

 How many times does Jesus say we should forgive people?  

 Are we meant to take this literally?  

 What is the message here? 

 

Read this interview with Corrie Ten Boom, where she describes meeting a guard from 

the concentration camp where she had been imprisoned during the Second World 

War. What does this story tell you about the benefits of forgiveness? 

 

It was in a church in Munich that I saw him, a balding heavyset man in a gray 

overcoat, a brown felt hat clutched between his hands. People were filing out of the 

basement room where I had just spoken, moving along the rows of wooden chairs to 

the door at the rear. 

 

It was 1947 and I had come from Holland to defeated Germany with the message 

that God forgives. 

 

It was the truth they needed most to hear in that bitter, bombed-out land, and I 

gave them my favourite mental picture. Maybe because the sea is never far from a 

Hollander’s mind, I liked to think that that’s where forgiven sins were thrown. 

 

‘When we confess our sins’, I said, ‘God casts them into the deepest ocean, gone 

forever’. 

 

The solemn faces stared back at me, not quite daring to believe. There were never 

questions after a talk in Germany in 1947. People stood up in silence, in silence 

collected their wraps, in silence left the room. 

 

And that’s when I saw him, working his way forward against the others. One moment 

I saw the overcoat and the brown hat; the next, a blue uniform and a visored cap 

with its skull and crossbones. 

 

It came back with a rush: the huge room with its harsh overhead lights, the pathetic 

pile of dresses and shoes in the centre of the floor, the shame of walking naked past 

this man. I could see my sister’s frail form ahead of me, ribs sharp beneath the 

parchment skin. Betsie, how thin you were! 

 

Betsie and I had been arrested for concealing Jews in our home during the Nazi 

occupation of Holland; this man had been a guard at Ravensbrück concentration 

camp where we were sent. 

 

Now he was in front of me, hand thrust out: ‘A fine message, fräulein! How good it is 

to know that, as you say, all our sins are at the bottom of the sea!’ 
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And I, who had spoken so glibly of forgiveness, fumbled in my pocketbook rather 

than take that hand. He would not remember me, of course–how could he 

remember one prisoner among those thousands of women? 

 

But I remembered him and the leather crop swinging from his belt. It was the first 

time since my release that I had been face to face with one of my captors and my 

blood seemed to freeze. 

 

‘You mentioned Ravensbrück in your talk’, he was saying. ‘I was a guard in there’. 

No, he did not remember me. 

 

 ‘But since that time’, he went on, ‘I have become a Christian. I know that God has 

forgiven me for the cruel things I did there, but I would like to hear it from your lips as 

well. Fräulein’—again the hand came out—‘will you forgive me?’ 

 

And I stood there—I whose sins had every day to be forgiven–and could not. Betsie 

had died in that place—could he erase her slow terrible death simply for the asking? 

 

It could not have been many seconds that he stood there, hand held out, but to me 

it seemed hours as I wrestled with the most difficult thing I had ever had to do. 

 

For I had to do it—I knew that. The message that God forgives has a prior condition: 

that we forgive those who have injured us. ‘If you do not forgive men their 

trespasses’, Jesus says, ‘neither will your Father in heaven forgive your trespasses’. 

 

I knew it not only as a commandment of God, but as a daily experience. Since the 

end of the war I had had a home in Holland for victims of Nazi brutality. 

 

Those who were able to forgive their former enemies were able also to return to the 

outside world and rebuild their lives, no matter what the physical scars. Those who 

nursed their bitterness remained invalids. It was as simple and as horrible as that. 

 

And still I stood there with the coldness clutching my heart. But forgiveness is not an 

emotion–I knew that too. Forgiveness is an act of the will, and the will can function 

regardless of the temperature of the heart. 

 

‘Jesus, help me!’ I prayed silently. ‘I can lift my hand. I can do that much. You supply 

the feeling’. 

 

And so woodenly, mechanically, I thrust my hand into the one stretched out to me. 

And as I did, an incredible thing took place. The current started in my shoulder, 

raced down my arm, sprang into our joined hands. And then this healing warmth 

seemed to flood my whole being, bringing tears to my eyes. 

 

‘I forgive you, brother!’ I cried. ‘With all my heart!’ 
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Students will have spent the last 12 weeks working on the ‘Virtue Improvement Plan’ 

in their Character Passports. An important part of this is providing space for students 

to hold each other accountable.  

 

In this final session, you could provide time for students to share with each other how 

they have been doing at developing their target virtues.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Listening Exercise 
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Photocopyable Activities 
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Hierarchy of Need 
 

 

You have been stranded on a desert Island. You have nothing with you, except the 

clothes on your back. It’s hot, although there’s fresh water and fruit to eat. Perhaps 

you’ll even be able to catch some of the animals to eat! 

 

Activity: We sometimes refer to the pyramid below as a ‘hierarchy of need’—in this 

case a list of things you need to survive.  

 

Write on each level the thing that you would miss the most if you were stranded on a 

desert island.  

 

Then, underneath, imagine you have the ability to teleport one thing from home to 

the island to help you survive. Write in the appropriate box what the wisest thing to 

bring would be.  

 

Is there any difference between the wisest item to take, and the things you would 

miss the most? When other people on your table have finished the task, talk to them 

about the difference. 

 

 

 

  

The thing I would miss the most: 

I’d also really miss:  

 I would miss these:  

The wisest thing to take with me to a desert island is: 

Why did you choose that? 
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Message in a Bottle 
 

 

 

In stories when people are stranded, they often send out a ‘message in a bottle’—a 

letter that’s sealed inside a bottle so it will bob on the ocean until it hits land, 

hopefully to be picked up and read by someone who will alert rescuers.  

 

 

Activity: Taking on one of the characters from the novel, write a message to 

potential rescuers. In it you could include: 

 

* A brief explanation of your predicament and how you got here. 

* What you know about the place that could give your rescuers a clue to your 

whereabouts. 

* How they will know if they’ve found the right island. 

 

You don’t have much paper – the key is to be succinct! 
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An Extract from  

‘Lord of the Flies’ by William Golding 
 

‘This is an island. At least I think it’s an island. That’s a reef out in the sea. Perhaps 

there aren’t any grownups anywhere’. 

The fat boy looked startled. 

‘There was that pilot. But he wasn’t in the passenger cabin, he was up in front’. 

The fair boy was peering at the reef through screwed-up eyes. 

‘All them other kids’, the fat boy went on. ‘Some of them must have got out. They 

must have, mustn’t they?’ 

The fair boy began to pick his way as casually as possible toward the water. He 

tried to be offhand and not too obviously uninterested, but the fat boy hurried after 

him. 

 ‘Aren’t there any grownups at all?’ 

  ‘I don’t think so’. 

The fair boy said this solemnly; but then the delight of a realised ambition 

overcame him. In the middle of the scar he stood on his head and grinned at the 

reversed fat boy. ‘No grownups!’ 

The fat boy thought for a moment. 

‘That pilot’. 

The fair boy allowed his feet to come down and sat on the steamy earth. 

 ‘He must have flown off after he dropped us. He couldn’t land here. Not in a 

place with wheels’. 

‘We was attacked!’ 

‘He’ll be back all right’. 

The fat boy shook his head. 

‘When we was coming down I looked through one of them windows. I saw the 

other part of the plane. There were flames coming out of it’. 

He looked up and down the scar. 

‘And this is what the cabin done’. 

The fair boy reached out and touched the jagged end of a trunk. For a moment 

he looked interested. 

‘What happened to it?’ he asked. ‘Where’s it got to now?’ 

‘That storm dragged it out to sea. It wasn’t half dangerous with all them tree 

trunks falling. There must have been some kids still in it’. He hesitated for a moment, 

then spoke again. 

‘What’s your name?’ 

‘Ralph’. 
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Time travel 
 

Activity: the Pevensie children returned to Narnia 1,300 years after their first visit in The 

Lion, the Witch and the Wardrobe. Imagine returning to your home in 3,317 years’ 

time. What might have changed? What might no longer be there? How would you 

be able to tell it was your home? How safe would it be to explore? How would it feel 

to see your home so far into the future? Write a first person description of returning to 

your home in 3,317.  
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Cair Paravel 
 

Activity: Reread Extract 2, and use C.S. Lewis’ description of Cair Paravel to label  

images of the scene you create below. 
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Susan’s Reluctance 
 

 

 

Activity: Susan does not want her siblings to begin chopping away at the branches 

and opening the door just before dark.  

 

Imagine you are one of the siblings. Write a persuasive piece illustrating what you 

would say to her to increase her sense of curiosity. 
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Caspian’s Choice 
 

 

In Extract 3, Caspian has a choice to make—and we know good choices require 

wisdom.  

 

Activity: Answer these four questions based on Extract 3. It may be helpful to create 

a mind map or flow chart with all the possible decisions Caspian could have made 

with advantages and disadvantages for them.  

 

 

What should Caspian’s choice be? 

 

 

 

 

 

 

What are the advantages of this? 
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What are the disadvantages? 

 

 

 

 

 

 

 

Would you recommend this course of action? Why or why not? 
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Rudyard Kipling’s ‘If’ 
 

If you can keep your head when all about you    

    Are losing theirs and blaming it on you,    

If you can trust yourself when all men doubt you,  

    But make allowance for their doubting too;    

If you can wait and not be tired by waiting,  

    Or being lied about, don’t deal in lies,  

Or being hated, don’t give way to hating,  

    And yet don’t look too good, nor talk too wise:  

 

If you can dream—and not make dreams your master;    

    If you can think—and not make thoughts your aim;    

If you can meet with Triumph and Disaster  

    And treat those two impostors just the same;    

If you can bear to hear the truth you’ve spoken  

    Twisted by knaves to make a trap for fools,  

Or watch the things you gave your life to, broken,  

    And stoop and build ’em up with worn-out tools:  

 

If you can make one heap of all your winnings  

    And risk it on one turn of pitch-and-toss,  

And lose, and start again at your beginnings  

    And never breathe a word about your loss;  

If you can force your heart and nerve and sinew  

    To serve your turn long after they are gone,    

And so hold on when there is nothing in you  

    Except the Will which says to them: ‘Hold on!’  

 

If you can talk with crowds and keep your virtue,    

    Or walk with Kings—nor lose the common touch,  

If neither foes nor loving friends can hurt you,  

    If all men count with you, but none too much;  

If you can fill the unforgiving minute  

    With sixty seconds’ worth of distance run,    

Yours is the Earth and everything that’s in it,    

    And—which is more—you’ll be a Man, my son! 

 
Source: A Choice of Kipling's Verse (1943)  
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An Extract from Hamlet 
 

 

 

And these few precepts in thy memory 

See thou character. Give thy thoughts no tongue, 

Nor any unproportioned thought his act. 

Be thou familiar, but by no means vulgar. 

Those friends thou hast, and their adoption tried, 

Grapple them to thy soul with hoops of steel; 

But do not dull thy palm with entertainment 

Of each new-hatch'd, unfledged comrade. 

 

… 

 

Give every man thy ear, but few thy voice; 

Take each man's censure, but reserve thy judgment. 

Costly thy habit as thy purse can buy, 

But not express'd in fancy; rich, not gaudy; 

For the apparel oft proclaims the man, 

 

… 

 

Neither a borrower nor a lender be; 

For loan oft loses both itself and friend, 

And borrowing dulls the edge of husbandry. 

This above all: to thine ownself be true, 

And it must follow, as the night the day, 

Thou canst not then be false to any man. 
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Gratitude List 
 

Activities: Make two lists below. Make one list of all those things you are grateful for 

and have shown your gratitude for, and the other, those things you take for 

granted—things you should be grateful for but do not always show it. Explain how 

you show, or plan to show, gratitude for these things.  

 

Things I know I am 

grateful for 

How I have shown it 

  

  

  

  

 

 

Things I have taken 

for granted 

How I could show gratitude 
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Core Activity: Gratitude Letter 
 

Activity: Who has influenced you?  

 

Write a letter to one of the people who has been a role model to you—whether you 

know them personally or if he or she is a celebrity. Explain the influence they have 

had over you. You may want to consider these questions: 

 
 How, and in what area of life, has he or she influenced you?  

 Why that has been positive? 

 Has it affected your character? 

 What specifically are you thankful for? 
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Edmund’s Thoughts 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

At what point in the story is Edmund thinking this? 

 

………………………………………………………………………………………………………. 

 

 

………………………………………………………………………………………………………. 

 

Find a photo in a newspaper 

or a magazine of someone 

who you think looks like 

Edmund and stick it here. 
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Lucy’s Thoughts 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

At what point in the story is Lucy thinking this? 

 

………………………………………………………………………………………………………. 

 

 

………………………………………………………………………………………………………. 

 

Find a photo in a newspaper 

or a magazine of someone 

who you think looks like Lucy 

and stick it here. 
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Susan’s Thoughts 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

At what point in the story is Susan thinking this? 

 

………………………………………………………………………………………………………. 

 

 

………………………………………………………………………………………………………. 

Find a photo in a newspaper 

or a magazine of someone 

who you think looks like Susan 

and stick it here. 
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Peter’s Thoughts 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Find a photo in a newspaper 

or a magazine of someone 

who you think looks like Peter 

and stick it here. 

 

At what point in the story is Peter thinking this? 

 

………………………………………………………………………………………………………. 

 

 

………………………………………………………………………………………………………. 
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Semantic Fields: Humility 
 

 

 

Activity: Students are to place closer to the centre, 

words from the list they feel best describe humility. 

Then, moving further out, place words that have a 

relationship with humility, but fail to describe it fully. 

Finally, outside the circles, place the words that do not 

relate to integrity at all, or mean the opposite. 

 

You can repeat this exercise with other virtues too.   

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Meekness 

Vain 

Self-effacing 

Arrogance 

Teachable 

Willingness to learn 

Unassuming 

Unpretentious 

Conceited 

Gentleness 

Boastful 

Modesty 

 

 

 
         

 

 

 

Humility 

Synonyms 

Similar words 

Related words 

Unrelated 

words or 

antonyms 
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Courage and Fortitude: Venn Diagram 
 

 

Activity: On the Venn diagram below, write in one circle any examples of ‘courage’ 

you can think of. In the other circle, write any examples of ‘fortitude’, and in the 

middle circle, write examples that require both.

Courage 

Fortitude 
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Slings and Arrows 
 

Whether 'tis nobler in the mind to suffer 

The slings and arrows of outrageous fortune 

Or to take arms against a sea of troubles 

And by opposing end them. 
  —Shakespeare’s Hamlet 

  

Activity: What are your ‘slings and arrows’ that require courage to face? Write them 

below, with a comment on how you plan to defeat them. 
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Tough Times Ahead 
 

Going through difficult times is a natural part of life.  

  

Some difficult times that test our resolve we can predict. It might be an upcoming 

test, hobby, or a chosen job we know is difficult to get into.  

 

Miles Hilton-Barber is a British adventurer who, despite being blind, undertakes a 

variety of expeditions all around the world to raise awareness and money for a 

charity organization and blind people in general. His recent trips include flying 

from London to Sydney in a micro-light, climbing Mont Blanc, and running across 

the Gobi Desert. 

 

Activity: Write a list of the hard things you will have to do before you are 16, and then 

answer the questions below.  

 

 

What difficult times might you encounter before you are 16? 

 

 

 

 

 

 

 

 

 

 

Why might doing hard things be good for us?  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

https://en.wikipedia.org/wiki/British_people
https://en.wikipedia.org/wiki/Adventurer
https://en.wikipedia.org/wiki/London
https://en.wikipedia.org/wiki/Sydney
https://en.wikipedia.org/wiki/Mont_Blanc
https://en.wikipedia.org/wiki/Gobi_Desert
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‘Tough Times Ahead’ Essay 
 

Activity: Answer the questions below to write an essay titled, ‘How Hard Work Helps’. 

 

You could consider: 

 

 What are the benefits of working hard? 

 Why is laziness a bad thing? 

 How will working hard specifically help students? 
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Dear Editor 
 

Activity: Nikabrik has written a letter of complaint to a newspaper editor. As the 

editor, you should respond to his complaints. In this kind of writing you must be 

concise, refute Nikabrik’s claims and attempt to persuade him that summoning the 

White Witch is not the right course of action.  

 

 

 

 

Dear Nikabrik, 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Dear Editor, 
 

I find the level of bias in your publication outlandish. Every mention of the 

White Witch has been derogatory to the point of slander. Once, many years ago, 

the White Witch looked after Dwarves like myself. It is to my dismay I do not 

see my brothers and sisters awaiting her return, as Telmarines have treated us 

so badly for so long. It is to this end that I intend to summon her back, so us 

Dwarves can once again be truly equal members of Narnia. 
 

Yours sincerely, 

Nikabrik. 
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Sgt Blackman  
 

(Taken from the BBC news website) 

 

Blackman, who will be sentenced on Friday, was convicted by a seven-strong court 

martial board following a two-week trial. 

 

The murder took place after a patrol base in Helmand Province came under attack 

from small arms fire from two insurgents. 

 

The Afghan prisoner was seriously injured by gunfire from an Apache helicopter 

gunship sent to provide air support, and the marines found him in a field. 

 

Blackman was filmed by a camera mounted on the helmet of one of the other 

marines shooting the victim at close range with a 9mm pistol. 

 

After the shooting, Marine A said: ‘There, shuffle off this mortal coil... It's nothing you 

wouldn't do to us’. 

 

He added: ‘Obviously this doesn't go anywhere fellas. I just broke the Geneva 

Convention’. 

 

Marine A told the court martial who found him guilty that he had fired because of 

‘poor judgement and lack of self-control’, but said he had thought the insurgent 

was already dead. 
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Scouring of the Shire: Compare and Contrast 
 

In this passage, Aslan and his followers put right many injustices. This is similar to 

Chapter 18, The Scouring of the Shire, from The Return of the King (third book in the 

Lord of the Rings trilogy) by J.R.R. Tolkien.  

 

Activity: Compare and contrast how justice is brought about in each text. 

  

Chapter 18, The Scouring of the Shire, from The Return of the King  
 

The travellers trotted on, and as the sun began to sink towards the White 

Downs far away on the western horizon they came to Bywater by its wide pool; 

and there they had their first really painful shock. This was Frodo and Sam's own 

country, and they found out now that they cared about it more than any other 

place in the world. Many of the houses that they had known were missing. Some 

seemed to have been burned down. The pleasant row of old hobbit-holes in the 

bank on the north side of the Pool were deserted, and their little gardens that 

used to run down bright to the water's edge were rank with weeds. Worse, there 

was a whole line of the ugly new houses all along Pool Side, where the Hobbiton 

Road ran close to the bank. An avenue of trees had stood there. They were all 

gone. And looking with dismay up the road towards Bag End they saw a tall 

chimney of brick in the distance. It was pouring out black smoke into the 

evening air.  

           […]    'I am a messenger of the King,' he said. 'You are speaking to the 

King's friend, and one of the most renowned in all the lands of the West. You are 

a ruffian and a fool. Down on your knees in the road and ask pardon, or I will set 

this troll's bane in you!' 

The sword glinted in the westering sun. Merry and Sam drew their swords 

also and rode up to support Pippin; but Frodo did not move. The ruffians gave 

back. Scaring Breeland peasants, and bullying bewildered hobbits, had been 

their work. Fearless hobbits with bright swords and grim faces were a great 

surprise. And there was a note in the voices of these newcomers that they had 

not heard before. It chilled them with fear. 

'Go!' said Merry. 'If you trouble this village again, you will regret it’. The 

three hobbits came on, and then the ruffians turned and fled running away up 

the Hobbiton Road; but they blew their horns as they ran. 

           […] 'Well, we've come back none too soon’. said Merry. 

'Not a day too soon. Perhaps too late, at any rate to save Lotho’, said 

Frodo. 'Miserable fool, but I am sorry for him’. 

'Save Lotho? Whatever do you mean?' said Pippin. 'Destroy him I should 

say’. 
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'I don't think you quite understand things, Pippin’, said Frodo. 'Lotho never 

meant things to come to this pass. He has been a wicked fool, but he's caught 

now. The ruffians are on top, gathering, robbing and bullying, and running or 

ruining things as they like, in his name. And not in his name even for much longer. 

He's a prisoner in Bag End now, I expect, and very frightened. We ought to try 

and rescue him’. 

'Well I am staggered!' said Pippin. 'Of all the ends to our journey that is the 

very last I should have thought of: to have to fight half-orcs and ruffians in the 

Shire itself – to rescue Lotho Pimple!' 

'Fight?' said Frodo. 'Well, I suppose it may come to that. But remember: 

there is to be no slaying of hobbits, not even if they have gone over to the other 

side. Really gone over, I mean; not just obeying ruffians' orders because they are 

frightened. No hobbit has ever killed another on purpose in the Shire, and it is not 

to begin now. And nobody is to be killed at all, if it can be helped. Keep your 

tempers and hold your hands to the last possible moment!' 

'But if there are many of these ruffians’, said Merry, 'it will certainly mean 

fighting. You won't rescue Lotho, or the Shire, just by being shocked and sad, my 

dear Frodo’. 

'Well, you're wanted anyhow’, said the leader. 'We want you. Take him 

lads! Lockholes for him, and give him something to keep him quiet!' 

The Men took one step forward and stopped short. There rose a roar of 

voices all round them, and suddenly they were aware that Farmer Cotton was 

not all alone. They were surrounded. In the dark on the edge of the firelight stood 

a ring of hobbits that had crept up out of the shadows. There was nearly two 

hundred of them, all holding some weapon. 

Merry stepped forward. 'We have met before’, he said to the leader, 'and 

I warned you not to come back here. I warn you again: you are standing in the 

light and you are covered by archers. If you lay a finger on this farmer, or on 

anyone else, you will be shot at once. Lay down any weapons that you have!' 

The leader looked round. He was trapped. But he was not scared, not now 

with a score of his fellows to back him. He knew too little of hobbits to 

understand his peril. Foolishly he decided to fight. It would be easy to break out. 

'At 'em lads!' he cried. 'Let 'em have it!' 

With a long knife in his left hand and a club in the other he made a rush at 

the ring, trying to burst out back towards Hobbiton. He aimed a savage blow at 

Merry who stood in his way. He fell dead with four arrows in him. 

That was enough for the others. They gave in. Their weapons were taken 

from them, and they were roped together, and marched off to an empty hut 

that they had built themselves, and there they were tied hand and foot, and 

locked up under guard. The dead leader was dragged off and buried. 
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Passages on Forgiveness 
 

Taken from Matthew’s Gospel, 18:21-35, King James 

Version:  
 

21 Then came Peter to him, and said, Lord, how oft shall my brother sin against me, 

and I forgive him? till seven times? 22 Jesus saith unto him, I say not unto thee, Until seven 

times: but, Until seventy times seven.  

23 Therefore is the kingdom of heaven likened unto a certain king, which would take 

account of his servants. 24 And when he had begun to reckon, one was brought unto 

him, which owed him ten thousand talents. 25 But forasmuch as he had not to pay, his 

lord commanded him to be sold, and his wife, and children, and all that he had, and 

payment to be made. 26 The servant therefore fell down, and worshipped him, saying, 

‘Lord, have patience with me, and I will pay thee all’. 27 Then the lord of that servant was 

moved with compassion, and loosed him, and forgave him the debt. 28 But the same 

servant went out, and found one of his fellowservants, which owed him a hundred 

pence: and he laid hands on him, and took him by the throat, saying, ‘Pay me that thou 

owest’. 29 And his fellowservant fell down at his feet, and besought him, saying, ‘Have 

patience with me, and I will pay thee all’. 30 And he would not: but went and cast him 

into prison, till he should pay the debt. 31 So when his fellowservants saw what was done, 

they were very sorry, and came and told unto their lord all that was done. 32 Then his lord, 

after that he had called him, said unto him, ‘O thou wicked servant, I forgave thee all 

that debt, because thou desiredst me: 33 shouldest not thou also have had compassion 

on thy fellowservant, even as I had pity on thee?’ 34 And his lord was wroth, and 

delivered him to the tormentors, till he should pay all that was due unto him. 35 So likewise 

shall my heavenly Father do also unto you, if ye from your hearts forgive not every one his 

brother their trespasses. 

An Interview with Corrie Ten Boom, a Holocaust survivor: 
 

It was in a church in Munich that I saw him, a balding heavyset man in a gray 

overcoat, a brown felt hat clutched between his hands. People were filing out of the 

basement room where I had just spoken, moving along the rows of wooden chairs to the 

door at the rear. 

It was 1947 and I had come from Holland to defeated Germany with the message 

that God forgives. 

It was the truth they needed most to hear in that bitter, bombed-out land, and I 

gave them my favourite mental picture. Maybe because the sea is never far from a 

Hollander’s mind, I liked to think that that’s where forgiven sins were thrown. 

‘When we confess our sins’, I said, ‘God casts them into the deepest ocean, gone 

forever’. 

The solemn faces stared back at me, not quite daring to believe. There were never 

questions after a talk in Germany in 1947. People stood up in silence, in silence collected 

their wraps, in silence left the room. 

And that’s when I saw him, working his way forward against the others. One moment 

I saw the overcoat and the brown hat; the next, a blue uniform and a visored cap with its 

skull and crossbones. 
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It came back with a rush: the huge room with its harsh overhead lights, the pathetic 

pile of dresses and shoes in the centre of the floor, the shame of walking naked past this 

man. I could see my sister’s frail form ahead of me, ribs sharp beneath the parchment 

skin. Betsie, how thin you were! 

Betsie and I had been arrested for concealing Jews in our home during the Nazi 

occupation of Holland; this man had been a guard at Ravensbrück concentration camp 

where we were sent. 

Now he was in front of me, hand thrust out: ‘A fine message, fräulein! How good it is 

to know that, as you say, all our sins are at the bottom of the sea!’ 

And I, who had spoken so glibly of forgiveness, fumbled in my pocketbook rather 

than take that hand. He would not remember me, of course–how could he remember 

one prisoner among those thousands of women? 

But I remembered him and the leather crop swinging from his belt. It was the first 

time since my release that I had been face to face with one of my captors and my 

blood seemed to freeze. 

‘You mentioned Ravensbrück in your talk’, he was saying. ‘I was a guard in there’. 

No, he did not remember me. 

‘But since that time’, he went on, ‘I have become a Christian. I know that God has 

forgiven me for the cruel things I did there, but I would like to hear it from your lips as 

well. Fräulein’—again the hand came out—’will you forgive me?’ 

And I stood there—I whose sins had every day to be forgiven–and could not. Betsie 

had died in that place—could he erase her slow terrible death simply for the asking? 

It could not have been many seconds that he stood there, hand held out, but to me 

it seemed hours as I wrestled with the most difficult thing I had ever had to do. 

For I had to do it—I knew that. The message that God forgives has a prior condition: 

that we forgive those who have injured us. ‘If you do not forgive men their trespasses’, 

Jesus says, ‘neither will your Father in heaven forgive your trespasses’. 

I knew it not only as a commandment of God, but as a daily experience. Since the 

end of the war I had had a home in Holland for victims of Nazi brutality. 

Those who were able to forgive their former enemies were able also to return to the 

outside world and rebuild their lives, no matter what the physical scars. Those who nursed 

their bitterness remained invalids. It was as simple and as horrible as that. 

And still I stood there with the coldness clutching my heart. But forgiveness is not an 

emotion–I knew that too. Forgiveness is an act of the will, and the will can function 

regardless of the temperature of the heart. 

‘Jesus, help me!’ I prayed silently. ‘I can lift my hand. I can do that much. You supply 

the feeling’. 

And so woodenly, mechanically, I thrust my hand into the one stretched out to me. 

And as I did, an incredible thing took place. The current started in my shoulder, raced 

down my arm, sprang into our joined hands. And then this healing warmth seemed to 

flood my whole being, bringing tears to my eyes. 

        ‘I forgive you, brother!’ I cried. ‘With all my heart!’ 
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This information for teachers draws heavily on A Reader’s Guide to Caspian: 

A journey into C.S. Lewis’ Narnia by L. Ryken and M. Lamp Mead (2008), 

which we gratefully acknowledge.  

 
Title 
 

Prince Caspian is a sequel to The Lion, the Witch and the Wardrobe, and was 

originally called ‘Drawn into Narnia’, a reference to the magical summons 

that takes the Pevensie children back to Narnia. This was rejected by the 

publisher and C.S. Lewis suggested ‘A Horn into Narnia’ instead, referring to 

Susan’s magical horn, blown in Narnia to call for help. Prince Caspian was 

eventually settled on, but most people are unaware that it is the only one of 

the Narnian novels with a subtitle: ‘The Return to Narnia’. 

 

Prince Caspian is all about the struggles between the forces of good (Old 

Narnia) and the forces of evil (Miraz and his followers). The fight is to regain 

the land of Narnia from the forces of evil.  At the point when the story begins, 

the evil rulers are so strong and powerful that they have nearly managed to 

stamp out even the stories about and memories of Old Narnia. The whole 

novel works towards a climactic battle between the two sides. There are 

similarities here between Prince Caspian and The Lion, the Witch and the 

Wardrobe, as it is a battle between Aslan and his enemies to bring Narnia 

from evil rule. The difference, though, is that in this novel it is Prince Caspian 

and Aslan’s followers, rather than Aslan himself, who have to do most of the 

fighting.  

 
Similarities with The Lion, the Witch and the Wardrobe 

 

 The four Pevensie children journey to reach the Stone Table. In 

Prince Caspian, the Stone Table is now inside Aslan’s How (mound).  

 In both stories, the land of Narnia is subject to tyranny, dictatorship 

and evil rule (the Witch in The Lion, the Witch and the Wardrobe, 

and King Miraz in Prince Caspian).  The land needs to be liberated 

and free so that its inhabitants are not oppressed and have liberty 

restored to them.  

 Both stories have a climactic battle of Aslan’s forces against an evil 

army and Peter plays the leading heroic role in both cases.  

 In both the stories, the land and its inhabitants are liberated and 

the new rulers are virtuous. 

 

Teacher Notes 
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Studying a second novel by same author offers opportunities around 

intertextuality. Students can be asked to compare and contrast the two texts. 

They will have the chance to get to know C.S. Lewis’ style and compare 

themes between the novels. A question to ask is, ‘If you didn’t know the 

name of the author, how would you know this book is by C.S. Lewis?’ The 

Pevensie children are returning to Narnia after one year has passed in their 

world, and the students are returning to Narnia a year after studying ‘The 

Lion, the Witch and the Wardrobe’. In Prince Caspian, there is no equivalent 

to the death and resurrection of Aslan in The Lion, the Witch and the 

Wardrobe. However, in the middle of Prince Caspian, Lucy is able to see 

Aslan when her siblings cannot, a memorable part of the narrative. Lewis 

here is concerned with faith, i.e. believing in an unseen supernatural realm, in 

this case Aslan.   

 

In Prince Caspian, the characters are divided into two categories. On the 

one side, we have those who love Aslan, are committed to him and believe 

in him. On the other side, we have those who deny his existence, or hate him 

and his rule. This is basic contrast between good and evil and shows us the 

importance of choosing the right side. We also see this dramatically at the 

council meeting in Aslan’s How, when Nikabrik wants to use whatever works, 

whatever power there is, regardless of whether it is good or evil. He is 

impressed by the Witch holding Narnia in winter for 100 years (as described in 

The Lion, the Witch and the Wardrobe), and wants to summon up her power. 

He is sceptical about Aslan. Caspian calls this treason, and a fight between 

the three followers of Aslan and enemies of Aslan (Nikabrik, the Hag and the 

Werewolf) ensues.  

 
The Sequel to The Lion, The Witch and the Wardrobe 

 

Prince Caspian is not a sequel in a sense that it directly continues where the 

previous novel left off. It is a sequel in the sense that there are many 

references to events that happened to the Pevensie children when they 

were previously in Narnia.  The action takes place for the children one year 

after their first adventure in Narnia, albeit 1,300 years later in Narnian time. It is 

hard to make sense of Prince Caspian on its own, if you have not already 

read The Lion, the Witch and the Wardrobe. 

 
Genre 

 

 Conflict 

 Imprisonment and narrow escape 

 Dangerous landscapes 

 Hiding and arrest 

 Battles 
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 Incredible feats 

 Surprise, horror, suspense and danger  

 Unusual and remote setting (not your home or school) 

 Excitement and unusual events  

Just as The Lion, the Witch and the Wardrobe does not easily fit into just one 

genre, the same is true of Prince Caspian.  Different genres describe different 

parts of the book.  The Lion, the Witch and the Wardrobe can be broadly 

described as a fantasy or a fairy tale, however it is not that simple because 

when we read about Peter’s first battle, the genre is romance (with knights in 

shining armour and civilians before the battle). When Aslan breathes on the 

statues and brings them back to life, the genre is more myth. Multiple genres 

also come together in Prince Caspian, although the dominant genre is the 

adventure story.  

 

Prince Caspian can also be categorised as a fairy tale. The features of the 

fairy tale are: 

 

 The good characters have clearly identified virtues  

 The evil characters have clearly identified vices  

 Generally, good is rewarded, good wins, evil is defeated 

 We are presented with good and evil in a very clear and simplified 

form 

 Supernatural or marvellous events and characters  

 Magic 

 Anthropomorphism 

 Horror  

 Sinister forest, castles, villainous characters such as witches and 

hags, monstrous creatures 

 Heroes and heroines  

 Kings, queens, princes and princesses 
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Myth 

 

The genres of fairy tale, fantasy and myth overlap in Prince Caspian. Being 

set in another world (Narnia), it is a fantasy, and it does have the features of a 

fairy tale, but it is also an adventure story. Myth is fantasy literature that has a 

high degree of supernaturalism in it.  So Prince Caspian is mainly a fantasy 

story, but the characters that make up Old Narnia are mythical beings (see 

list of these below):  

 

 Bacchus – in Chapter 11 we have Bacchus, the Roman god of 

nature, wine and celebration. It is puzzling that Lewis gives the 

classical god Bacchus such an important role in this novel. Bacchus 

was the god of wine and fertility and is sometimes portrayed as a 

drunkard, leading frenzied women known as Maenads on wild 

night time processions, known as Bacchanals. But Lewis puts 

Bacchus into an Aslan celebration march and Christianises this 

pagan god, portraying him as respectable, joyous, happy and 

celebratory, rather than debauched. But in Chapter 11, at the end 

of Aslan’s Romp, we can see how wild Bacchus is because Susan 

says she ‘Wouldn’t have felt safe with Bacchus and all his wild girls, 

if we had met them without Aslan’. Here Bacchus represents 

liberation, celebration, enthusiasm and nature, and shows that 

Aslan can redeem wild impulses.  

 Maenads – these are the women who follow Bacchus in Chapter 

14. 

 Silenus – Silenus is the foster father and the tutor of Bacchus. 

 Dryads – in Chapter 9 we have female tree nymphs from Greek 

mythology who are protectors of the forest.   

 Hama Dryads – in Chapter 9 these are similar to Dryads but they 

cannot move around as freely because their life is connected to a 

specific tree.   

 Jinn – in Chapter 8, there is reference to a Jinn from Islamic 

mythology, an evil spirit that comes in response to a summons and 

appears to people in a human or animal or other form.   

 Naiads – in Chapter 4 we have Naiads, female water spirits from 

Greek mythology.  

 Pomona – in Chapter 2 we have Pomona, the goddess of gardens 

and orchards.  
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The celebration, that is called a Romp, involves all of the mythical characters 

and is unusual in modern fantasy literature because all of the mythical 

characters are from classical myths, but weird creatures are common in 

mythical stories. Chapter 11 is therefore very mythical.   

 
A Book for Children or Adults? 

 

Children are the central protagonists or characters in the story, which portrays 

their experiences and the world as children see it. For instance, we have 

childhood fears and longing, sibling rivalry, and the children having to work 

together in discussion to solve problems. But interestingly, Prince Caspian has 

more non-human characters than named human characters.  

 

 

Chapter 1: The Island 

Authors have to capture readers’ imagination in the opening of a novel to 

make sure they want to keep on reading.  C. S. Lewis is a master at making us 

want to know what happens next and he uses a number of literary devices to 

do so. The action here happens one year (of the children’s time) after their 

first visit to Narnia in The Lion, the Witch and the Wardrobe. The children find 

themselves on what appears to be a deserted tropical island and face a 

struggle for survival, having to search for food and water. We have the 

secluded island, the deserted coast and the empty woods in the description. 

Our curiosity is aroused as the children start to put the pieces of the puzzle 

together and discover that the overgrown castle on the island is actually the 

ruin of Cair Paravel, the royal castle where they lived at the end of The Lion, 

the Watch and the Wardrobe. They discover a stone wall and a huge 

decayed archway, but at the end of Chapter 1, they still have not realised 

where they are. (Narnian time and English time run at different rates, so 

several hundred years have elapsed in Narnia in the one year the children 

have been gone).  The end of Chapter 1 is a masterpiece of this anticipatory 

technique, because our curiosity increases as more and more details are 

given. Imagine your home in 3,317, deserted, ruined, overgrown, and that 

you are a time traveller that goes back to discover what it is like in the future.  

 

In order to discover a water source, the children have to work together 

collaboratively. They make the shrewd and wise decision to walk along the 

beach until they see a stream flowing from the edge of the woods across the 

sand, indicating the location of a spring.  Susan also has to be sufficiently wise 

to take her father’s advice and not swim in strong currents as a means of 

getting off the island.   

 

 

Chapter 2: The Ancient Treasure House 

In this chapter, the children come to realise that the ruins are the remains of 

Cair Paravel, and they rediscover their long ago presents from Father 

Christmas (with the exception of Susan’s enchanted horn).  This is a discovery 
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story where the characters keep discovering more and are surmising things, 

and we as readers make discoveries at the same time as the characters. 

These discoveries make this a suspense story. In this chapter, the literary 

technique used is dramatic irony, because we the readers know that this is 

Cair Paravel before the children do. The fact that it would normally be 

impossible for hundreds of years to go by in one place whilst only a year 

passes in another emphasises that Narnia is a magical enchanted land 

where mysterious things regularly happen. In this chapter, the children have 

to show wisdom and curiosity to make this discovery and to regain the 

presents that Father Christmas gave them. These are Lucy’s bottle of magic 

cordial that heals wounds; Peter’s sword and shield; and Susan’s bow and 

arrows, which they will need to succeed in their quest. The point here is that 

you need wisdom, and the good curiosity which is part of wisdom, to 

succeed in life.   

 

 

Chapter 3: The Dwarf 

The children also show wisdom in this chapter and rescue Trumpkin from 

death by drowning. He is a great storyteller and introduces them to the 

current situation in Narnia of Prince Caspian and the Old Narnians being in 

hiding from the cruel Telmarines led by King Miraz. The device here is for 

Trumpkin to serve as Lewis’ internal narrator for a third of the story. He is loyal 

to Old Narnia and on the side of the Old Narnians, and is therefore a moral 

norm.   

 

 

Chapter 4: The Dwarf Tells of Prince Caspian 

The device C. S. Lewis uses here is the flashback. We hear about Caspian’s 

happy childhood, listening to the tales of Old Narnia from his nurse, but that 

when Miraz finds out, he sends the nurse away, as he is trying to suppress all 

memory of these tales. However, Doctor Cornelius becomes Prince Caspian’s 

tutor and also tells him stories of Old Narnia. The technique used here is 

known in literature by the Latin phrase, ‘In Medias Res’, which means ‘in the 

middle of things’, where we are plunged into the story at its mid-point. 

Chapter 4 takes us back to the earlier action by means of the technique 

known as flashback. King Miraz is the archetypical villain, tyrant, dictator, and 

usurper. 

 

Two worlds are evident in the story. The entire story revolves around the clash 

and the conflict between Old Narnia and present-day Narnia, the conflict 

between good and evil. There are many virtues evident in Old Narnia (loyalty, 

kindness, integrity, truthfulness) and many vices apparent in present day 

Narnia (cruelty, such as Miraz sending the nurse away and not loving 

Caspian), and dominating people’s lives so they are not free (such as trying 

to suppress all the memories of Old Narnia in a world where people do not 

have freedom of speech).    
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Student activity: Write down a list of the virtues of Old Narnia and a list of the 

vices of Miraz’s dictatorship in present day Narnia. 

 

Over the hundreds of years since The Lion the Witch and the Wardrobe, the 

country and its citizens have degenerated and become corrupt to the extent 

that Miraz has murdered Caspian’s father and taken what is not lawfully his.  

 

 

Chapter 5: Caspian’s Adventure in the Mountains 

There are three parts to this chapter. Firstly, Caspian flees for his life because 

of the crisis and escapes. Caspian has to have the courage to leave his 

home and everyone that he knows. Secondly, the night time, headlong flight 

is described.  In the third part, Caspian is knocked unconscious and rescued 

by Trufflehunter, the badger. He takes Susan’s magical horn with him, given to 

him by Doctor Cornelius.   Here we see prolepsis, or foreshadowing, because 

it is when this horn is blown that the Pevensie children are called out of 

England and back to Narnia later on in the story. Here we have the 

archetype of the flight of the hero, with all the features of escape stories. 

Here the flight is at night, on horseback, through a dark forest.  Following the 

escape, we have the rescue story and see Caspian in a cosy cave by firelight 

being nursed back to health after being knocked off his horse. The people 

that are nursing and taking care of him are the Old Narnians. They are loyal 

to Old Narnia and have the virtues of the Old Narnians, as they are 

hospitable and welcoming and look after Caspian, even though he is a 

human being and not an animal.  

 

 

Chapter 6: The People that Lived in Hiding 

This chapter represents some light relief from the drama of the previous 

chapters. Caspian is introduced to various talking animals loyal to Old Narnia 

including Reepicheep the Mouse, Pattertwig the Squirrel, the three Bulgy 

Bears, Glenstorm the Centaur, and Clodsley Shovel the Mole. The chapter 

ends with Caspian dancing with a group of fauns, a dreamlike scene with 

mythical qualities. 

 

 

Chapter 7: Old Narnia in Danger 

This is the fourth and final chapter of the flashback sequence, narrated by 

Trumpkin the dwarf as he tells the Pevensies what is happening in the land in 

which they have arrived.  This is told while they are sitting by the campfire on 

the island whilst they are trying to make sense of everything. As far as the 

preparations for battle are concerned, things get worse before they get 

better. Caspian is an inexperienced leader and he doesn’t have help from 

Peter just yet. At this point, Caspian has both the courage and the humility to 

blow the magical horn to request help, even though Nikabrik does not 

believe it will do any good.  
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Chapter 8: How they Left the Island 

There is some amusement in this chapter because the dwarf Trumpkin 

doesn’t believe that the children can possibly be the old kings and queens of 

Narnia. But then he has a sword fight with Edmund which he loses, and an 

archery contest with Susan which he loses, even though he is an excellent 

archer, and then Lucy’s magic cordial heals his wounded arm. He had 

believed the children were too young to be great fighters or to have great 

gifts, and now he shows humility and gratitude and thanks them for teaching 

him a lesson. In Chapter 8 we have left the flashback scenes and are back to 

the story of the Pevensies on the island. The device of the sounding of Susan’s 

horn is what joins the two plots together, as it was the blowing of the horn that 

brought the children into Narnia. The children and Trumpkin begin their 

journey in a row boat and then across country to find the hill of the Stone 

Table and Caspian, in order to come to his rescue. This journey is important 

because their character develops on the journey and they grow in virtue by 

having to rise to challenges and face hardship. Journeys are a useful literary 

device for illustrating the testing of character.  

 

 

Chapter 9: What Lucy Saw 

This is reminiscent of The Lion, the Witch and the Wardrobe, where Peter and 

Susan do not believe that Lucy has been to Narnia when she really has. Here, 

they do not believe she has seen Aslan, but she has. They are trying to find 

the great river which will lead them to Aslan’s How, and Lucy sees Aslan on 

the far side of the gorge in the trees when no one else can see him. Lucy 

knows from Aslan the direction in which they should be going, but she is 

overruled by Peter and Susan, even though Edmund says that they should 

believe Lucy because she has been right before (showing that he has learnt 

his lesson from The Lion, the Witch and the Wardrobe). They all end up going 

the wrong way with Lucy crying bitterly. What a person sees depends on who 

they are and what they are looking for; because Peter and Susan do not 

believe Aslan is present, they do not see him. Lucy’s position is an adolescent 

version of the archetype known as the ‘scorned woman’ and she gets our 

sympathy for being unfairly treated, scorned and rejected even though she is 

in the right.  

 

 

Chapter 10: The Return of the Lion 

Here, because they have gone the wrong way and not listened to Lucy, the 

members of the party are shot at and have to make a rapid retreat back 

uphill to where they started.  It is incredibly hard work in the heat, and they 

are sweating and fall asleep exhausted.  While the others are asleep, Lucy 

sees Aslan again. He tells her to wake the others because they must leave 

straight away. This night time encounter is a reunion story between Aslan and 

Lucy. Lucy has to show courage and be brave enough to wake her 

exhausted siblings and to tell them to follow her and to go in a certain 

direction, when they refused to do so last time. The others are not happy that 
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Lucy can see Aslan but they can’t. Lucy is the spiritual hero of the story and 

has to lead her companions. 

 

Chapter 11: The Lion Roars 

With considerable reluctance, Peter, Edmund, Susan and Trumpkin follow 

Lucy as she follows Aslan. To start with, none of the others can see Aslan, only 

Lucy. After a little while, Edmund glimpses Aslan and then Peter is the next 

one to see the Great Lion. Finally, even the Dwarf and Susan see him and 

Lucy is vindicated. Seeing Aslan is an epiphany. Whereas Chapter 10 ended 

with Lucy’s siblings refusing to believe she has seen Aslan, and we relived 

Lucy’s misery in not being believed (just like in The Lion, the Witch and the 

Wardrobe), Lucy keeps her eyes on Aslan as the others show remorse for 

having doubted her. Trumpkin is the most sceptical and gets his 

comeuppance once again for being so proud and thinking he knew it all. 

 

 

Chapter 12: Sorcery and Sudden Vengeance 

Here Trumpkin, Edmund and Peter listen outside the council chamber in the 

middle of the mound at Aslan’s How. They hear an angry conversation taking 

place between the forces of good and the forces of evil within Caspian’s 

ranks. We have Caspian and his loyal followers versus Nikabrik, the Hag and 

the Werewolf. They are desperate because during the two days of arduous 

trekking it has taken the Pevensies to reach Caspian, in the opening battle, 

Miraz’s forces have beaten the Old Narnians under Prince Caspian. The 

magic horn had been blown two days previously but help had not yet 

arrived. Nikabrik argues that they should summon up the White Witch from 

the dead. He does not care where the power comes from as long as it works.  

Caspian rejects this, calling Nikabrik a traitor, and a fight ensues.  Caspian has 

to have the courage and integrity to do what is right, even when he is under 

threat and has lost the first battle, and there is no help in sight, despite having 

blown the horn. 

 

 

Chapter 13: The High King in Command 

Here we see Peter bravely volunteering to fight Miraz in single combat for 

control of Narnia. In ancient warfare, including the romances of the King 

Arthur story, the outcome can be determined by single combat. This is the 

same as David and Goliath in the Old Testament biblical account where the 

Philistines flee from the Israelites because David beat their champion Goliath 

in single combat (using a stone and a sling). Peter had to be brave and 

courageous to fight the more experienced older man, Miraz. He does not 

know if he can win.    

 

 

Chapter 14: How All Were Very Busy 

The duel between Peter and Miraz echoes the single combat story where the 

villain wrestles the hero to the ground (Grendel’s monstrous mother does this 
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to Beowulf). Miraz does this to Peter but he manages to escape the blow that 

is about to kill him.  The battle is won when the trees start to move and the 

Telmarines run for their lives, but find they cannot escape because the bridge 

over the river has gone (destroyed by the River God – another aspect of 

myth). We are moving towards the climactic battle scene in the romance 

genre. Also in this chapter, we have Aslan’s victory robbed, and Lewis uses 

satire to caricature the citizens of Miraz’s Narnia. We also see the vices of 

Miraz and his men, because two of his lords stab their fallen leader and try to 

blame Peter. Meanwhile, Aslan and the girls are liberating the rest of Narnia 

and we are given examples of people who have suffered who are freed. 

One instance of this is Caspian’s old nurse who is healed by Aslan, even 

though she was at death’s door.  

 

Chapter 15: Aslan Makes a Door in the Air 

All the plot ends are tied together; this is the denouement, a French word 

which means tying up loose ends.  Four pages are devoted to Reepicheep 

the mouse.  He has had his tail cut off in the battle and asks Aslan to restore it. 

Aslan thinks that Reepicheep cares too much about his honour, but then he 

sees all the other mice with their swords drawn about to cut off their tails. They 

are so loyal to their leader Reepicheep that they cannot bear to be with tails 

if he is without a tail. This is what clinches it for Aslan. He restores Reepicheep’s 

tail because of the love that his followers have for him. The story ends with 

Aslan making a door in the air for the Telmarines, Miraz’s followers, to return to 

the world of humans, our world. They are treated well and given beef and 

beer as prisoners of war, and they are not humiliated but kept securely under 

lock and key until they have the opportunity either to stay in Narnia under 

Caspian’s rule, or to go back to our world. Here we see justice, kindness and 

mercy; even though they were fighting on the wrong side they are given a 

second chance. 
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The allegorical aspect of the novel is not the same as in The Lion, 

the Witch and the Wardrobe although Aslan does represent Jesus. 

The main theme in Prince Caspian is the restoration of rightful rule 

and eradicating corruption. When Aslan ruled Old Narnia, there 

was justice and freedom. Under Miraz, the Old Narnians are 

persecuted for believing in Aslan, and even talking about him. 

Where in the world today are Christians persecuted? So, without 

Aslan’s rule everybody suffers, evil increases, and dictators like 

Miraz take over.  There are five theological ideas in Prince 

Caspian: 

 

1. The conflict between good and evil 

2. God’s providence or provision 

3. Faith (Lucy can see Aslan because she believes in him) 

4. Discipleship – being faithful followers of Aslan 

5. The presence and the work of Aslan (Christ) in the world 

The moral vision of Prince Caspian is clear. There are virtues that 

are approved of and vices which are disapproved of. The vices 

are shown by Miraz and his followers and the virtues are shown by 

Caspian and his followers. We see a lot of personal courage and 

self-sacrifice in this novel.   

 
The Conflict Between Good and Evil 

The struggle between the forces of good and evil portrayed in 

Prince Caspian mirrors the ever-present biblical conflict between 

good and evil. Aslan, a Christ-like figure, triumphs over the evil 

Miraz and his followers, and this triumph is possible because of the 

sovereignty gained as a result of his sacrificial death on the stone 

table in The Lion, the Witch and the Wardrobe. The characters in 

the book need to make a personal choice as to whether their 

allegiance lies with Aslan or Miraz. 

 

 

Christian themes in Prince Caspian 
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God’s Providence or Provision 

Aslan’s guidance of the children and Trumpkin on their journey 

through Narnia has the hallmarks of God’s providence in guiding 

people and affairs to bring to fruition his plans for the world. Lucy 

sees Aslan and wants to follow him but the others do not believe 

her, and as a result follow the wrong path and have to retrace 

their steps when they come under attack from Miraz’s followers 

and accept that Lucy was right. Once they see Aslan and accept 

his guidance they complete the journey with his help. Like 

providential guidance, it has to be willingly accepted by the 

recipients: when Lucy’s siblings refuse to accept that she has seen 

Aslan and that they should follow him, their journey goes badly 

wrong; once they accept that she is right, they are able to 

receive Aslan’s help.  

 
Faith 

Under Miraz’s rule, the stories of ‘Old Narnia’ have been 

suppressed and with them belief in Aslan, the Great Lion. 

However, there are a number of characters who have quietly 

continued to remember Aslan and have faith in him, such as the 

old woman who is rewarded for her enduring faith when she finally 

meets Aslan at the end of the novel. The emphasis on faith in 

Aslan mirrors the importance placed on faith in Christ in Christian 

teaching. Faith is not only portrayed as belief in the existence of 

Aslan, but in his care for the people of Narnia. All four Pevensie 

children know that Aslan exists because they met him on their 

previous visit to Narnia, however in Prince Caspian, initially only 

Lucy sees him, perhaps because she is the only one who believes 

that he will help them. Once the others have acknowledged that 

Lucy was right and that they need to follow Aslan, one by one 

they see him for themselves. Trumpkin gradually comes to believe 

in Aslan having been previously sceptical, mirroring the 

experience of those who slowly come to accept the Christian 

faith, including Lewis himself. 
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Discipleship 

Discipleship as personal allegiance and submission to Christ no 

matter what others do or say is echoed in Prince Caspian, 

particularly in Lucy’s relationship with Aslan. In Chapter 10 she 

demonstrates her devotion to him when they are reunited by 

hugging and kissing him joyfully. She is ready to follow him alone if 

she cannot persuade the others to join her (although Aslan 

expresses his disappointment that she chose to stay with the rest of 

the party after seeing him for the first time). The Christian concept 

of one’s knowledge of Christ growing over time through 

discipleship is referred to when Lucy thinks that Aslan is larger than 

before; Aslan attributes this to the fact that it is Lucy who has 

‘grown’; i.e., she now understands that Aslan is greater than she 

initially believed. 

 
The Presence and Work of Aslan (Christ) in the World 

In The Lion, the Witch and the Wardrobe, there are clear parallels 

between elements of the story and the death and resurrection of 

Christ. In Prince Caspian, the parallels are evident more in the fact 

that aspects of Aslan’s person and actions clearly echo those of 

Christ, than in the story itself. He is held in reverence, for example, 

when Peter kneels to him and when Peter and Lucy recognise him 

as their true judge and repent of their shortcomings. He is 

apparently omniscient, guiding the children and Trumpkin to 

reach their destination. At the end of the novel, releasing the 

people of Narnia from their enslavement under Miraz, he performs 

miracles, transforming a man into a tree for cruelly caning a boy 

and healing a sick old woman.  
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